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Rationale.—A dynamic society demands an educational environment
and program which afford all boys and girls the opportunity to develop
to their optimum. It also demands that they utilize their potentials
to the benefit of themselves and of society. Even in a democratic
society n© individual has the right to become an island of intellectual
poverty, no one has the right to cause an individual to miss becoming
the kind of individual which he is potentially capable of being.1
To develop their potentials to meet the demands of a changing
society, boys and girls must be given assistance during the course of
their formal education. They need information about the occupational,
educational and socio-personal aspects of society,and they need
individual counseling to make this information meaningful and productive.
Subsequently, placement and follow-up assistance must be provided t©
insure maximum use of educational opportunities and individual
potentials.
The need for guidance has become much greater during the past
generation, because of the many changes in ©ur economic, industrial,
and social life. There is a continuing trend of population change
from rural to more urban areas and from cities to surrounding suburbs.
^anklin Zerran et.al., Organization and Administration of
Guidance Services (Chicago: Rand McNally and Company, 1963), p. $.
2
The proportion ©f married women who work continues to grow. A new
pattern of parental relationships and family control is evolving
from changes in the traditional masculine and feminine roles. !©ral
and social codes continue to shift, causing anxiety and frustration
to young adolescents who are beginning to search for personal
security.^
Mathewson, in commenting upon the conditions in our society
which make strong demands upon education and the pr©cess of guidance,
stresses the need for personal-social as well as academic development.
Social conditions such as our physical and mental health problems, the
rise in juvenile delinquency and divorce rates and the political and
moral exercise of good citizenship illustrate the necessity for a
strong guidance program.2 Thus there is an increasing public demand
that education be extended to all children, and that school programs
be developed to meet adequately the needs, interests and abilities of
a larger and much more heterogeneous group.
Evolution of the problem*--Even though quidance has been exist
ing at Webster High School for some time, it is the writer's feeling
that a well organized program in keeping with the philosophy of Webster
Parish Schools and in harmony with individual needs of the students,
will aid tremendously in the over-all school program, as well as, help
to facilitate the adjustment of the school to the pupil and the adjust
ment of the pupil to school and to life. The writer also supports
•^Harold Cottingham, guidance in the Junior High School (Chicago:
McKnight and McKnight, l?6l), p. 30.
2Robert H. Mathewson, Guidance Policy and Practices (Mew York:
Harper and Brothers, Publishers, Sac, 1955), p. 113.
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the belief ©f Froehlich that the basic elements ©f a guidance pr©grara
are in reality, the types of services which it presides.1 Since the
writer concurs with this statement and has the responsibility for
organizing a guidance program at Webster High School, Minden, Louisiana,
it is the writer's opinion that information relative to individual
pupil needs must be sought and objectives based on these needs
formulated, in order to provide efficient services. Consequently, the
writer became interested in this research.
Contribution to educational knowledge.--The significance of this
study and its potential educational contribution rest upon the hope
that:
1. Data secured from this study will be of value in
planning a guidance program for the students at
Webster High School.
2. The data and their implications will cause administrators,
principals, teachers, counselors and students of guidance and
counseling to become more cognizant ©f the needs of young
people.
3. ^he study will stimulate other schools to evaluate existing
guidance programs.
Statement of the problem.—The problem involved in this study was
to identify the educational and personal needs of a group ©f fifty ninth
grade students and fifty twelfth grade students at Webster High School,
Minden, Louisiana, and ©n the basis ©f these needs objectives for a
guidance program were formulated.
Purpose of the study.—The general purpose of this study was to
identify the educational and personal needs of a selected group of ninth
Clifford P. Rroehlich, Guidance Services in Schooli(New York*
McGraw-Hill Book Company, 1958), p. 21.
k
and twelfth grade students at Webster High School, Minden, Louisiana.
More specifically, the purposes of the study were characterized
by the following objectives:
1. To ascertain the level of achievement of the students
©n the basis of scores from the Iowa Test of Educa
tional Development-Form X, I960 edition-Test 1, Under
standing of Basic Social Concepts; Test 2, Background
in the Natural Sciences; Test 3* Correctness and Ap
propriateness of Expression; Test k» Ability to do
Quantitative Thinking; Test 5, Reading Material in
Social Studies; Test 6, Reading Material in Natural
Science; Test 7, Reading Literary Materials; Test 8,
General Vocabulary; and Test 9, Use ©f Sources of
Information.
2. To determine the students' potentialities for learning
as measured by the Differential Aptitude Test, Form A,
1959 edition-Verbal Reasoning; Numerical Ability;
Abstract Reasoning; Space Relations; Mechanical Reason
ing; Language Usage: Part I-Spelling; Part II-Sentences.
3* To assess the personal-social needs of the students as
revealed by the Mooney Problem Check list-Form H, 1950
edition.
It. To formulate objectives for a proposed guidance program
based upon the assessed needs.
Definition of terms.—The following terms are defined so that the
reader will understand the manner in which these terms are used by the
writer.
1. Need-Any lack or deficit within the individual either
acquired or physiological.
2. Educational need-Any lack or deficit in an individual's
development of abilities. For the purpose of this study,
educational needs are assumed to be measured by (a) Iowa
Tests of Educational Development and (b) the Differential
Aptitude Test.
3. Personal-Social need-A need within an individual that
requires the presence or reaction of others for its
satisfaction. For the purpose of this study personal-
social needs are assumed to be identified by the Mooney
Problem Check List.
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Limitations of the study.—The significant limitations ©f this
study are as follows:
1. The major source of data upon which the entire study
depended was a sample of the school population. This
sample included fifty twelfth grade students and fifty
ninth grade students.
2. Needs of these students are limited to those needs
that are identified by the instruments used.
Subjects.—The subjects used in this study were composed ®f two
groups of students. One group was fifty ninth graders of both sexes,
whose ages ranged from Hi to 17 and were classified as freshmen of
the 1965-66 class at Webster High School, Minden, Louisiana. This
group was chosen by random sampling from a group of 227 students
classified as freshmen. Over fifty per cent of the ninth grade
subjects are products of the elementary and junior high school of the
city; whereas the other members of the group are from the two-feeder
schools outside of the city. About one-third of these students commute
to Webster High School daily by bus from the small communities out
lining the Minden area.
The twelfth grade subjects were a group of fifty b©ys and girls
whose ages ranged from 16 t© 19. Most of these students pursued all of
their high school courses (9-12) at Webster High School and are pro
ducts of both the elementary and Jr. High schools of the city and the
tw® feeder schools outside of the city. The twelfth grade subjects were
chosen by random sampling from a group of 109 twelfth graders classified
as seniors of the 196U-65 class of Webster High School, Minden,
Louisiana and one-third of this group is transferred to the school by
bus.
Instruments.—As a means of identifying the educational and
personal-social needs of the subjects used in this dtudy, three
tests were administered-The Iowa Tests ©f Educational Development,
The Differential Aptitude Test and the Mooney Problem Chuck List.
1. The Iowa Tests of Educational Development are a
battery of nine objective tests designed to
provide a comprehensive and dependable descrip
tion of the general educational development of
the high school pupil.
Test I-Understanding of Basic Social Concepts is
designed to insure the pupil's general knowledge
and understanding of contemporary social institu
tions and practices.
Test II-Background in the Natural Sciences is
designed to measure the pupil's general under
standing of scientific terms and principles of
common phenomena and industrial application and
the place of science in modern civilization.
Test Ill-Correctness and Appropriateness ©f Ex
pression is considered to be the heart of the
battery. It is designed to give the teacher a
reliable indication of the student's mastery of
some of the basic elements in correct and ef
fective writings punctuation, capitalization,
spelling, diction, phraseology, and organization.
Test IV-Quantitative Thinking measures the
abilities that may be developed in conjunction
with work in all areas of the curriculum.
Test V-Ability to Interpret Reading Material in
the Social Studies measures the student's ability
to interpret and evaluate representative reading
selections taken from social studies textbooks
and references, from magazines and newspaper
articles on social problems and from the literature
of the social studies in general.
Test VI-Ability t© Interpret Reading Material in
the Natural Sciences measures the pupil's ability
to interpret and evaluate two types of material:
That type of material which is exposition in its
purpose and the second type is more particularly
concerned with the description of actual experiments
and the reporting of experimental data.
Test VII-Ability to Interpret Literary Materials
assesses most of the measurable understandings
that high school pupils may be expected to derive
from the reading of literary materials.
Test VIII-General Vocabulary measures directly
a specific ability ©f major importance in read-
ing-the ability to recognize the meaning of words
commonly encountered in reading.
2« The Differential Aptitude Tests were developed t©
provide an integrated scientific and well-standard
ized procedure for measuring the abilities of boys
and girls in grades eight through twelve for purposes
of educational and vocational guidance. There are
eight tests in the battery.
Verbal Reasoning is a measure of ability to under
stand concepts framed in words. It is aimed at
the evaluation of the student *s ability to abstract
or generalize and to think constructively rather
than at simple fluency or vocabulary recognition.
Numerical Ability is a test designed to test under
standing of numerical relationships and facility
in handling numerical concepts.
Abstract Reasoning: is intended as a non-verbal
measure of the student's reasoning ability in
volving the ability to perceive relationships
in abstract figure patterns-generalization and
education of principles from nonlanguage designs.
The Space Relations Test is a measure of ability
to deal with concrete material through visualiza
tion.
The Mechanical Reasoning Test measures understand
ing of mechanical and physical principles in familiar
situations.
Language Usage: Spelling and sentences are more
nearly achievement tests than any of the other test
in this battery. They represent basic skills which
are necessary in so many vocational pursuits. When
the two tests are taken together they provide a good
estimate of a student's ability to distinguish correct
from incorrect Eiglish usage.
* The Mooney Problem Check Lists Form H-1950 edition
were developed to help students express their personal
8
problems* It is not a test, but the usefulness:
of the Problem Check List approach lies in its
economy for appraising the major concerns of a
group and for bringing into the open the problems
of each student in the group.
The check list has eleven areas with thirty items
in each area.
The areas are-I-Health and Physical Development}
II-Finances, Living Conditions and Employment} III
Social and Recreational Activities; IV Social-
Psychological Relations; V-Personal-Psychological
Relations; Vl-Courtship, Sex, and Marriage; VII-
Horae and Family; VIII«4£orals and Religion; IX-
Adjustment to College; X-The Future, Vocational
and Educational; Xl-Curriculura and Teaching
Procedure.
Locale of the study.—The study was conducted at Webster High
School, Mijadea, Louisiana. For the past forty years Webster High
School has served the residents of this city and surrounding areas
and in the past eight years over fifty per cent of the students have
enrolled in institutions of higher learning.
Minden is the Parish seat of Webster and is located in the
hill county of Northwest Louisiana approximately twenty-eight miles
east of Shreveport, Louisiana.
Approximately 17,000 people inhabit the city. Opportunities for
employment in this area are generally limited but many of the residents
work within a radius of thirty to thirty-five miles of the city, com
muting to the Louisiana Ordinance Plant, Barksdale Field Air Force Base,
Veteran Hospital and Springhill Paper Mill. Some residents farm and
work in small saw-mill industries, as well as hold occupations with the
railroad company.
Method of research.—The descriptive-survey method of research was
used to collect data for this study. Standarized tests were utilized in
collecting the data.
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Procedural steps.—-The procedural steps for this research were:
1. Permission was secured from the proper officials
to execute the study.
2. The Iowa Tests of Educational Development were
administered to two groups of ninth and twelfth
grade students. The results of these tests were
compared with the national norms.
3. The Mboney's Problem Check Lists were administered
and student problems in the area of personal-social
needs were identified.
k* The Differential Aptitude Tests were administered
to the two groups of subjects and test results
were compared with national norms.
5» Conclusions, implications and recommendations were
formulated from the findings.
6. Objectives suggested by the findings were formulated
for a guidance program.
Survey of related literature.—All humans have their needs, some
being more pressing than others, and these needs obviously differ with
age, sex, intelligence and so on. As children grow up, each un
satisfied need increases the intensity of the needs that lie ahead and
make their satisfaction more difficult. Wiatever the needs of the
child may be, the school must be aware of them and the educational
experience of the child must be geared to meet these needs.^ To be ef
fective the guidance program must be an integral part of theeducational
program and must be available to all individuals.
Various studies have been made, certain theories formulated and
suggestions given on the personal-social, educational and vocational
needs and problems of youth in an effort t© identify these problems
"TDougald Arbuckle, Pupil Personnel Services in American Schools
(Boston: Allyn and Bacon, 3hc#, 1967), p. hi* ———.
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and make these data known to the person responsible for aiding in
meeting the child's needs.
Ii presenting the review of literature the writer submits
four categories: (a) viewpoints on pupil needs as expressed by-
guidance workers and/or educators, (b) research studies which sought
to reveal needs by means of inventories, and checklists, (c) objectives
of a good guidance program as cited by authorities, and (d)guidelines in
organizing a guidance program.
Viewpoints on pupil needs. —Maslow discusses needs in terras ©f
a hierarchy of five levels of priority, lower level needs taking
priority over higher needs.
Kuhlen asserts that the characteristic needs of adolescents are
the need for status and acceptance, the desire for independence, and
an understanding of sex.2
WiHey and .Andrew refer to the eight Imperative needs of youth
as being:
1. Ethical and moral living: independence of action, emancipa
tion from parents, normal relationships with the opposite
2. Citizenship: A satisfying place among fellow menj status
with age groupj social and civic competence
3. Home and family life: Wholesome relationships with the op
posite sexj marriage, home and family life orientation....
It. Self-realization and use of leisurej personal achievement}
achievement of emotional security....
Abraham H. Maslow, Motivation and Personality (Mew York: Harper
and Brothers, 195k), p. 8o7~ :
^Raymond G. Kuhlen, The Psychology of Adolescent Development (New




7. Tools of learning
8. Work experiencej occupational adjustment and competencies;
appropriate vocational goals.*
The inoperative needs of youth, expressed by the Implementation
Commission of the National Association of Secondary School Principals,
are often thought of as objectives for American education in general,
and are the same as those expressed by Wiley and Andrew except in
three instances* Those three instances are:
1. All youth need to understand the methods of science, the
influence of science to human life and the main scientific
facts concerning the nature of the world and of man.
2. All youth need opportunities to develop their capacities
to appreciate beauty in literature, art, music and nature*
3* AH youth need to be able to think rationally, to express
their thoughts clearly, and to read and listen with under
standing.
Some needs are classified as psychological and normative,
lindgren distinguishes between these basic psychological needs and
the normative needs* His position is that to say that a child needs
"rewarding social contacts" is to recognize a psychological need—a
basic need to obtain satisfaction from relationships with other people.
Normative needs refer to expectations, standards or norms that adults
have developed on their behalf. A child cannot help but respond to his
y Be Verl Willey and Dean C. Andrew, Modern Methods and
Techniques in Guidance (New York: Harper Brothers, 1955)> PP« H6-U7.
T&ational Association of Secondary School Principals, Planning for
American Youth (Washington: iWlonaJL Education Association, 19hk), p» U3«
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psychological needs; they are a dimension or aspect of the psycho
logical factors that motivate his behavior.1
Needs of students arise from problems encountered asserts
McKinney. He defines a problem from the psychological standpoint as
being a barrier to the satisfaction of a drive. He says the individual
meets a problem when he is striving for a goal which some factor in his
environment or within himself blocks.2
A problem that is home-centered, school-centered or community-
centered can cause a problem of behavior which manifests itself in a
completely different setting. Insight into problem areas can be
found from essential items in the cumulative records such as (l) school
history and record of claseworkj (2) home background; (3) mental
ability or academic aptitudes, (k) achievement test scores, (5) health,
(6) out of school experiences, (7) educational and vocational interests,
(8) special aptitudes, (9) personality, and (10) plans for the future.3
Florence Goodenough believes that problems of youth are revealed
in their physical, emotional and social characteristics and in their
pattern of behavior as observed day by day in many different situationsM
■'•Henry Clay Idndren, Educational Psychology in the Classroom (Mew
Yorks Den Wiley and Sons, 1956J, p. 25.
2Fred MeKinney, Counseling for Personal Adjustment (Boston:
Houghton Mifflin Co., 195b1;, p. 59.
^Henry B. McDaniel and With G. Shaftet, Guidance in the Modern
School (New York: Holt, Rhinehart and Winston Co., 1955), p. lb"9.
^Florence Goodenough, Exceptional Children (New York: Appleton-
Century Crofts, Inc., 1956), p. 113.
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la each stage of development tnere is a problem or need tsat
roust be solved if the individual is to proceed with vigor and con
fidence to the next step in Ms striving for an integrated personal
ity.1 iiriekson believes that in the child's sequence of personal
experiences he can b« trusted to follow inner laws of development and
the prime catalysts to be furnished ey the perspective adult are love,
encouragmeat and guidance.
Tolbert stresses the importance of an understanding by the
counselor of not only the needs of the client, but the sources of
these needs. His opinions that learned or secondary needs have their
origin in the satisfaction of the primary needs in social situations;
for example in the home...tee approval of others being associated with
the gratification of need, physiological, becomes in itself need reduc
ing. In the same way the individual can learn to meet the approval of
others. 2
HLgh school students confront many problems other than those
related to educational and vocational matters* Such problems may be
conveniently referred to as personal problems. Drawing upon the
findings of Mooney, Rammers, and other investigators, Humphreys5
Traxler and Morth suggest the following seven-fold classification of
personal problems:
1. Problems related to health and constitutional development.
2* Problems related to social relationships.
^■Clifford grlckson, Basic Text for Guidance Workers (New York:
Prentice-Hall, Inc., 19U7), p. 195. ~~
2Slias L. Tolbert, Introduction to Counseling (New Tork: McGraw-
Hill Book Co., 1959), p."M; — -""
1U
3« Problems related to emotional behavior; (general
emotional tones and actions in various situations;
freedom from mental fears, mental and emotional
self-sufficiency; feelings of self-confidence and
self-reliance.
It. Problems related to home and family relations,
(attitudes toward parents, brothers, sisters or
other relatives living in the home.)
5» Problems related to sex, dating, courtship, and
marriage*
6. Problems related to finances.
7. Problems related to ideals and morals.!
Review of significant studies.—Many of the studies presented in
the literature report efforts to identify personal-social needs.
Typical of these studies is the types of problems on which young people
seek guidance as illustrated in a report by Norton based on an analysis
of description of 4,682 guidance problems submitted during one school
month to 235 teachers by 1,586 students in fifty-seven public high
schools in fifty-four Michigan communities. Of these problems, 35.8
per cent were related to school problems. Most of the school problems
had to do with choice of studies or with academic difficulties. The
most frequent non-school problems were concerned with social relation
ships, home situations, health conditions and personality character
istics. The post-school problem mostly involved vocational guidance.2
Mahoney and Efogle reported the following problems to be of importance to
a group of high school students. How should I choose life work? What
i-Anthony Humphrey et al., Guidance Services (Chicago: Science
Research Associates, Inc., 195k), p. 337.
o
'Stanley K. Norton, "Student Problems Met by the Teachers," School
Review, LVI (January-December, 1°U8), UO^09
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subjects should I choose in school? Should I enlist or wait to be
drafted? Should I go to college? How can I get along with my
family? And what should I do to be more popular?^
Starr, in a study of approximately l,6j>0 boys and girls in
grades 9, 10, 11, and 12, used a check list to identify the problems
experienced by the youth. He identified the following problem areas:
concerning myself, health and physical appearance, getting along with
#
teachers and grown-ups, adjustment to school work and achievement in
school work, religion, and life in general with emphasis on world
situations and adjustments to life problems.
The study further revealed that girls in grade nine recognized
five times as many problems as boys recognized, and the greater proportion
of these problems fell into the area of "concerning myself" and "getting
along with boys and girls of my own age.11 More than one-fourth of the
ij.3 problems listed as being of more concern to boys than girls were
in the area of "getting along with boys and girls of my own age." Boys
and girls in grade 12 were more or less equally concerned over the
problems listed. Approximately 20 per cent of the 381 problems
mentioned by pupils with low intelligence quotients fell in the area
"concerning myself." The greater concern by pupils in grade nine
with high intelligence quotients were unevenly distributed in ten areas.
■^•Harold J. Mahoney and T. L. Engle, Points for Decision (lonkers
on Hudson, New York: World Book Co., 1957)t P« 8.
2Irving S. Starr, "Analysis of the Problems of Senior High School
Youth, According to Age, Sex and Intelligence Quotients,11 (unpublished
Ed.D. dissertation, Boston University, 1953)* P« 175•
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"Change social and economic patterns in a society and you
change the emphasis adolescents give to various problems and interests."
This, in effect, is the hypothesis of a study made by Percival M. Symoiris
published in the September, 1963 issue of the School Review, and another
study with the same hypothesis in 1957. This study was concerned with
helping students with their vocational, educational and personal needs.
In 1935 Symonds submitted to high school students in New York City
and in Tusla, Oklahoma a list of fifteen areas of human concern, ibnong
the checklist prepared a quarter of a century ago were items such as
health, sex adjustment, safety, money, mental hygiene, study habits,
recreation, personal and moral growth, home and family relations,
personal attractiveness, civic interest, getting along with people and
philosophy of life.
The students were instructed to rank the items first in order in
which they were personal problems to them, and second the order of
interest to them.
In 1957 the same items were given with the same instructions to
1200 Minesota youthj 100 boys and 100 girls in each grade from the
seventh through the 12th. The results were treated statistically by
the methods in the earlier study. The statistical findings showed mean
rank, standard error of these means and position in the list for the
fifteen issues considered as problems in 1935 and 1957. No socio-
economic data were reported for the young people because attempts to
match groups on the basis of socio-economic status may be questionable,
for living standards and educational standards change over the years.
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Cultural differences associated with time were one set of
influences that affected the responses of the students. Cultural
differences associated with geography may also have influenced the
results. According to the analysis, the young people showed greater
consistency in 1935 than in 1957 in ranking issues as problems and
as interests. In each period boys and girls ranked their problems
very much alike* Money was rated high as a problem in both periods.
Physical health was much less a problem among students in the 1957
study, while in 1935 they ranked it second. Study habits seen as a
serious problem in 1935 had an even more prominent position in 1957*
In ranking the fifteen items as interests, students in 1957
gave sex adjustment a much higher place than the students in 1935*
Home and family relationships and getting along with people made a
higher place in 1957.
These final observations were made from this study. The
modern high school curriculum, in contrast to the curriculum of
thirty or more years ago, has tried to meet the daily life needs of
young people rather than cram their schedules with esoteric subject
matter. The study suggests that the modern curriculum had some success
in accomplishing its purpose. As students gain an adequate understand
ing of their problems, one might expect their curiosity about these
problems to decrease differentially.^
^Percival Symonds and Dale B. Harris, "life Problems and Interests
of Adolescents in 1935 and 1957," School Review, XL (Autumn, 1959),
335-U3.
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A study involving fifty-five Negro girls and forty-five Negro
boys was reviewed, These girls and boys were administered the Ifeoney
Problem Check lists and the Illinois Revision of the Kefauver Hand
Guidance Test. The educational implications from the study were that:
1* Pupils involved had relatively similar problems.
However, there was a disproportionate incidence of
problems in the areas of "curriculum and teaching
procedure and adjustment to school work.11
2. A competent, adequate guidance staff might play a
more dynamic role in the life of the school.
This indicated that certain aspects of the curriculum and
teaching procedure are at variance with the pupil's interest and that
th© school is not meeting its responsibility in helping pupils to
adjust to school work.
Lewis made a study of 339 boys and 362 girls in the Franklin
Junior High School, Vallejo, California in which the students were
asked to list any personal problems which they had. The problems
submitted by these students were classified in the areas of school,
home, social, future, money, religion, health and development. Social,
school and home life problems ranked highest and religion ranked lowest.
For girls social problems ranked highest, while school problems were
ranked highest by boys.2
•kJandoce L, Nicholas, "Problems and Interest of a Selected Group of
High School Students" (unpublished Masters thesis, Atlanta University,
School of Education, Atlanta, Georgia*19^7) p. 9k»
Olive Lewis, "Problems of the Adolescent," California Journal of
Secondary Schools, XXIV (April, I9k9)> p. 215. . " "
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The study, "Problems of High School Students in the Vocational
High School, Griffin, Georgia11, was concerned with the personal
problems of high school students in the Vocational High School at
Griffin, Georgia. More specifically, they were interested in the
variation of the problems according to sex and grade levels and the
implications from the study for the school. fhe Mooney Problem
Cheek list was employed and the data revealed these conclusions:
The major problem areas of the school were adjustment to school work,
finance, living conditions, employment, social and recreational
activities and curriculum and teaching procedures. The students had
fewer problems in the area of morals and religion than in other areas.
Variation according to grade level revealed that great variation
occured between the 9th and 10th grades. The eleventh grade girls
had fewer problems than the other girls. Girls had far more problems
than boys. The widest variations were shown between the boys and
girls and in the areas of courtship, sex and marriage, health and
physical development, adjustment to school work, finances, living
conditions, and employment, and the futures vocational and educa
tional.1
A study by Jones pointed out needs to be considered in a guidance
program for a group of students at the Bolivar Industrial School,
Hardeman County, Tennessee as being:
3-Lemone S. Molette, "The Problems of High School Students in the
Vocational High School, Griffin, Georgia]1 (unpublished Masters thesis,
School of Mucation, Atlanta University, Atlanta, Georgia, 19U5), p. 59.
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a* Organized remedial work that is systematically
planned and skillfully executed*
b. An analysis of the basis for school marks and an under
standing of this basis by the students who receive them.
c. Specific vocational guidance that includes parental
conferences, occupational survey and aptitude tests*
d. Opportunity to excel, in some area, particularly
pupils who are enrolled in the school for the first
time*
e. Occasions to see through the school; representations
of various elements of life at its best—elements that
all too frequently would not be encountered in the home
life.
f. Experiences conducive to the development of self-reliance. •*■
According to Cottingham the results of studies such as these
indicate the main areas of concern of adolescent boys and girls in our
culture as seen from their own viewpoint and they may serve as a basis
for identifying student needs for guidance in the high school. He
further states that a more intensive study of the nature of student
needs may be made by case studies of individuals and by interviews or
personal talks with students about their needs, problems, and interest.
Chauncey, in discussing the identification of human abilities has
emphasized the importance of interpreting the educational needs of
eighth and ninth grade students as a basis for educational planning:
While recognizing that identifying talent
and providing guidance is a continuous
process, if I had to choose a single point
■Urlyne Lake Jones, "A Comparative Study of Ninth Graders from SmalL
Rural Schools," (unpublished Masters thesis, School of Education,
Atlanta University, Atlanta, Georgia, 19£0), p. $9,
2
Cottingham, op. cit., p. 32.
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for emphasis, it would be the eighth or ninth
grade level....at a point when the youngster
is about to make the transition from the more
or less common curriculum he has followed up
through the eighth grade into one of the
specialized high school programs. It is
imperative that he can be provided with as
much information about himself as can be
mastered.1
Upon entering high school, questions generally pertain to long
range plan, such as information about:
1. Various broad curricula available such as college pre
paratory, vocational, and general courses.
2. Specialization within each of these broad curricula areas.
3. Relationship of specific courses to vocational and other
life plans.
k' The general requirements of institutions for further educa
tion and training.
5. The development of good study habits.2
Humphrey terns students' most common educational problems as being
those of selecting a high school curriculum, selecting a college,
handling educational weaknesses, overcoming lack of motivation, over
coming lack of interest and the lack of good study skills. Mucational
problems usually appear within a complex of other problems-vocational
personal for example. Case studies were presented to substantiate this
statement. These problems are often interrelated.^
1Henry Chauncey, '■Identification of Human Abilities," Teachers
College Record, LVHI (November, 1956), p. 85.
i Horris, The Information Service in Guidance (Chicago: Band
McMally and Co., I960), p. 177.
^Humphrey et. al., op. cit., p. 276.
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Objectives of a program of guidance,—Since the guidance
program is intended to serve two important purposes: to contribute
significantly to the guidance needs of pupils and to serve as a
training ground for teachers and as a testing ground for the expansion
of the guidance work into the ultimate program, the objectives of
guidance and/or guidance services should be considered. The objectives
considered should be based on the needs of the students.
The chief objective of guidance and/or guidance services in the
secondary schools is to assist adolescents to extend the various
aspects of adolescent and adult living, such as educational planning,
career choice, personal relationships, and living with one's self. The
objective is centrally focused upon the differentiating aspects of
these forces as they affect the pupil's knowledge, acceptance, and
direction of himself.
Guidance services may be defined as those services which are
designed to help the school adjust to the pupil and serve as facilitating
services which try to help the school do a better job of meeting in
dividual pupil needs. The needs of pupils present the soundest basis
for initiating and developing a guidance program.
The principal objective of guidance services is to provide
counseling. The second major objective is to make data available to the
school administration, and a third objective is to assist members of the
school staff in their work with pupils.
^•Iroehlich, op. cit., pp. 8-9.
Guidelines in organizing a guidance program.—The foundation of
the organization for operation of a program of guidance service must
be predicated upon sound bases. Zeran lists the following:
1. The administration must believe in, understand
and want a program of guidance service. Beginning
with the school board and the superintendent, a
clear understanding as to what constitutes a
program of guidance service is a distinct part of
the total pupil-personnel services.
2. The staff must feel the need for an organized program
of guidance services and be willing to participate in
the activities.
3* The guidance services should be designed for a specific
school.
k* The guidance services are for all boys and girls and at
all grade levels.
5. The program of guidance services must be predicated upon
the competencies possessed by the existing staff and the
time available for the performance of these services.
6. The existent guidance services should be evaluated and a
program designed to meet local needs as well as to utilize the
staff skills.
7. One individual by virtue of preparation, personal and other
characteristics, and acceptance by the staff, should be re
sponsible for the program of guidance services.
8. A program of guidance service will not meet all pupil dif
ficulties. "Just as there is no royal road to learning so
it is true that programs of guidance services will not meet
all pupil needs.»1
Humphrey, Traxler and North pointed out that the principles that
should be observed in organizing a guidance service program are:
1. Prepare a clear-cut statement of the objectives of the
program of guidance service.
2. Determine precisely the function of the guidance program.
R. Zeran and Anthony Riccio, op. cit., pp. 205-07.
2k
3* Assign specific duties to the personnel who are to
participate in the guidance services program. Al
locate tasks to individual staff members on the
basis of their individual qualifications for the work.
Give them definite responsibilities for performing
these tasks*
lu Give each staff member assigned to a task in guidance
services the authority commensurate with his responsibility.
5. Define clearly the work relationships, (a) among the staff
members who are responsible for guidance services, and (b)
between these staff members and others in the institution.
6* Set up a form or organization that is best adapted to the
institution's purposes, characteristics, personnel, size
and financial resources.
7. Keep the plan of organization and its operations as simple
as possible.1
It is evident that the suggestions of Humphrey, Traxler and Worth agree
substantially with these offered by Zeran.
To be effective the guidance program must be an integral part of
the educational program, and must be available to all individuals at
all grade levels* It does not apply only to the so-called maladjusted
individuals nor should the services be directed mainly toward the
identification and serving of the gifted. In the identification of
the gifted and talented one also identifies the "normal11 individuals and
those at the nun-normaln end of the scale. Assistance through the
guidance process is to be provided all individuals.
In the guidance organization the program coordination and integra
tion do not occur spontaneously or automatically. These essential features
are the result of many factors particularly the willingness of all
Humphrey et. al., op, git., Guidance Services (Chicago: Science
Research Associates, Inc. 195k)> p. 372.
2Zeran et. al., op. cit., pp. 205-207.
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responsible personnel to cooperate. This is essential if an institu
tion's guidance services program is to operate smoothly and efficiently.
In developing cooperation between the guidance staff and other
staff members and with the faculty, the institution should have a clear
specific and detailed plan of organization of its program of guidance
services. A chart of this plan should show the responsibilities of each
department and of the key faculty and other staff members therein, as
well as the relationships among the staff members and departments.
An institution should not copy the set-up used in some other
institution. It should work out its own plan based on its purposes,
characteristics, size, existing personnel, and financial resources.
Chisholm points out that it is esential that the beginning
guidance program should not be too one-sided. He says it should be one
of a modest beginning and one which is to be expanded from time to time
into one which will meet all guidance needs of all pupils. He states
further that the beginning program has two airas. One of which is to
contribute significantly to the guidance needs of the pupils and second
ly, it aims to serve as a training ground for teachers and as a testing
ground for the expansion of the guidance work into the ultimate program.
It is on the basis of such experience on the part of an alert administra
tion and teaching staff that the guidance work can be moulded into a
program which is real and vital in terms of the guidance needs of the
local student body*''
^■Humphrey, op. cit., p. 372.
2Leslie L. Chisholm, Guiding Youth in the Secondary School (Dallas:
American Book Company, 19h5)> P» 363*
CHAPTER II
PRESENTATION AND INTERPRETATION OF DATA
Introductory statement.—This chapter is a presentation,
analyzation and interpretation of the data pertinent to this research
problem, which was to identify the educational and personal needs of
a randomly selected group of ninth and twelfth grade students, and
to set up objectives that will serve as a basis for an organized
program of guidance.
The data were gathered from the administration of the Iowa Tests
of Educational Development-Form Y, the Differential Aptitude Test
Battery-Form A, and from the Mooney Problem Check Mst-Form H.
Statistically treated data are presented in tabular form in the fol
lowing pages.
The subjects used in this study were a group of fifty ninth
grade students and fifty twelfth grade students, who were chosen by
random sampling. Their names were selected by choosing every fifth
name from an alphabetical roster containing the names of the entire
ninth and twelfth grade population.
Educational achievement of 9th grade subjects as measured by the
Iowa Tests of Educational Development.—As a means of identifying the
educational needs of the group of ninth grade students the Iowa Tests
of Educational Development was administered.
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Table 1 shows the distribution of scores made by the gromp ©f
ninth grade boys and girls on the nine subtests of the Iowa Tests
of Educational Development.
Understanding Basic Social Concepts.--Test 1 is designed to
measure the pupil's general knowledge and understanding of contemporary
social institutions and practices. The data indicated that the median
score of the students on the Understanding of Basic Social Concepts
was 6.79. This score falls 5.21 points below the median score for
the norming population, whose median score was 12. Seventy-three
per cent of the students in this investigation fell below the 25th
percentile, twenty-two per cent in the second quartile, five per
cent in quartile three, with none of the students scoring in the upper
quartile or above the 75th percentile. The scores made by this group
ranged from a high of 1U to a low of 1. The mode for the group was 8.
The mean score was 6.89 and the standard deviation was 3.06. Thirty-
eight students or 77 per cent of the cases fell between the mean ±1
standard deviation.
The findings indicate that the majority of the group fell well
below the 50th percentile.
Background in the Natural Sciences.—Test 2, Background in the
Natural Sciences, is designed to measure the pupil's general understand
ing of scientific terras and principles of common phenomena and
industrial applications and the place of science in modern civilization.
TABLE 1
DISTRIBUTION OF SCORES MADE BY A SELECTED GROUP OF NINTH GRADE



















































































































































































As can be seen from Table 1, the students • scores ranged from
a high of 18 to a low of 1. The median score on this test was 7*50.
The median score for the norming population was 11, this places the
median for these subjects 3.5 points below the norming group. Eighteen,
or 36 per cent of the group, scored above the 50th percentile, whereas
32 or 64 per cent, fell below the median score. Eighteen, or 36 per
cent of the group that scored below the 50th percentile, fell below
the 25th percentile, and I4, or 28 per cent, fell in the second quartile.
The mean score for this group was 8.1U and the standard deviation 3.42.
The findings indicate that above average educational achievement
is manifested by a few of the students, who took this battery, but
that 64 per cent of them scored below the 50th percentile indicating
that in general the educational level is low.
Correctness and Appropriatness of Expression.—Test 3 is
considered to be the heart of the battery. It is designed to give the
teacher a reliable indication of the student's mastery of some of the
basic elements in correct and effective writing: punctuation,
capitalization, spelling, diction, organization, and phraseology.
The scores for the students in this group ranged from 18 to 1.
The mode for this group was in class interval (7-8). Fifteen cases
fell in this interval. The median score was 7.60, which is 4.4O
points below the median score for the norming population, whose mean
score was 12. Eighty per cent of the students fell below the 50th
percentile. Twenty per cent fell above. Of the 80 per cent below the
50th per©mtil"e,. 64 per cent of them fell below the 25th percentile.
Eight per cent of the scores fell above the 75th percentile and 12 per cent
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fell between the 75th and 50th percentile. The mean score for this
group was 8.02, and the standard deviation was 3.62.
The findings indicate that the students• ability in mastery
of the basic elements in correct and effective writing is far below
that of the students on the national level.
Quantitative Thinking.—Test k, Quantitative Thinking, actually
measures the abilities that may be developed in conjunction with work
in all areas of the elementary and secondary curriculum. The
practical nature of the test enhances its guidance values.
As indicated by the data in Table 1, the scores of the students
in this group ranged from a high of 17 to a low of 2. The mode is 7
and 3. The median score for this group is 7.62, whereas the median
score for the national norming group is 10. Therefore, the students
in this investigation scored 2.38 points below the national level of
achievement for the norm group. Sixty-eight per cent of the students
fell below the 50th percentile and 32 per cent fell above the 50th
percentile. Of the 32 per cent that fell above the 50th percentile,
20 per cent fell below the 75th percentile and 12 per cent fell above
it. Forty per cent of the students fell below the 25th percentile
and 26 per cent of them fell in the second quartile. The mean score
for this group of 9th grade students was 7.90 and the standard deviation
was 3.56.
The findings indicate that the developmental level of the students
who were administered the Quantitative Thinking Test is low.
Reading Material in Social Studies.—Test 5 is concerned with
the student's ability to interpret and evaluate representative reading
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selections taken from social studies textbooks and references, from
magazines and newspapers, articles on social problems, and from the
literature of the social studies in general* The student must
evidence the ability to read between the lines to see the implications
of the ideas presented and to evaluate the author's approach and handl
ing of the topic.
The table shows that the mean score of the students who took
the test, Ability to Interpret Reading Material in the Social Studies,
is 7,$8. The mode of this group is 5 and the standard deviation is
3*20. The median score for the group is 7*27 as compared to the
median score of the norming population, which is 11. This is 3.73
points below the median score that was made by the norming group.
Twelve per cent of the students scored above the 50th percentile and
88 per cent of the group fell below the 50th percentile. Of this
group, 6° per cent of them fell below the 25th percentile. Four
per cent of the students scored above the 75th percentile.
The findings indicate that the students' ability to interpret
reading material in social studies is relatively low in comparison
to national norms.
Reading Material in Natural Science.--Test 6, Reading Material
in Natural Science, is intended to measure the pupil's ability to
interpret and evaluate two types of material. The first type is
exposition in its purpose and the second is more particularly concerned
with the description of actual experiments and the reporting of ex
perimental data.
Table 1 discloses that ninth grade students who took this test
made scores that ranged from a high of Hi to a low of 1. Nine was the
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mode and it was found at the (9-10) interval. The mean score for this
group was 11.26. The median score for the group was 9*06, which is
.9k points below the median score for the norming population whose
median score was 10. Twenty-fire cases, or 51 per cent of the cases,
fell above the 50th percentile and k9 per cent of the cases fell below.
The twenty five cases above the 50th percentile fell below the 75th
percentile. All of the cases below the 50th percentile fell below the
25th percentile.
The findings reveal that there is a relatively high amount of
above average ability manifested by the students in this study in
Reading Materials in Natural Science.
Reading Literature.—Test 1, Reading Literature, makes an attempt
to assess most of the measurable understandings that high school pupils
may be expected to derive from the reading of literary materials. The
test presents a variety of selections from World Literature, including
both prose-narrative descriptive and expository and poetry. The major
types of writing are represented-humorous, dramatic, philosophical,
satirieal-and cover a fairly wide range in style. The students' scores
ranged from a high of 1U to a low of 2. The mean score for the
group was 1*.82, and the median score was 6.6. This score is 3.U0 below
the mean score for the norming population, which was 10. Forty cases,
or 80 per cent of the scores, fell below the 50th percentile, and 10
cases, or 20 per cent of the scores, fell above the 50th percentile.
Fifty-four per cent of the cases fell below the 25th percentile and
k per cent fell below the 75th percentile. The mode was 7 and the
standard deviation for the group was 3«10.
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This data reflect the relatively low level of achievement of the
students in this group as compared to the norming population. Eighty
per cent of the group under investigation scored below the 50th
percentile.
General Vocabulary.—Test 8, General Vocabulary, measures
directly a specific ability of major Importance in reading-the ability
to recognize the meaning of words commonly encountered in reading.
The data reveal the students • scores ranged from a high of 12 to a low
of 1. It further revealed that the median score for the group was 3,6k.
as compared to the median for the norming population which is 12. This
is 8.36 points below the median for the norming population. Eighty-nine
per cent of the scores fell below the 50th percentile and 11 per cent
above. The mode was 1 and it fell in the interval (1-2). The mean
score for the group was it. 76.
The students' achievement on the Vocabulary Test was at a very low
level.
Use of Sources.—Test 9 of this battery evaluates the student's
ability to utilize the important sources of information. This test is
not included in the compositescore on the battery, because the unique
skills which it measures are less indicative of general educational
development than are the abilities measured by the other tests.
However, the writer feels that this battery is pertinent in
assessing the educational needs of the student and will include the
findings in the interpretation of the data.
The highest score among this group of scores was 16, and the
lowest score was 1. The median score for the group was 7.10, whereas
the median score for the norming group was 10, which means that the
3k
group fell 2.90 points below the norming population. Eighty-five
per cent of the students fell below the 50th percentile and 15 per cent
fell above. Forty-four per cent of the students fell below the 25th
percentile. Four per cent fell below the 75th percentile, and four
per cent above the 75th percentile. The mean score for the students
in this investigation was 5«75> and the standard deviation 3»16.
The findings indicate that 85 per cent of the group fell below
the 50th percentile, which is indicative of low achievement as compared
to the norming population.
The standard composite score is no less important than the other
tests in the battery. It is obtained by finding the sum of the
standard scores and then changing this sum into a standard score by
means of a table similar to those used in transforming the raw scores
on the separate tests. The general level of the pupilfs development to
date is revealed by the average height of the complete profile and by
the percentile rank of the composite score in particular.
The composite median score made by the students in this study
was 5.30 as compared to a median score of 12 for the norming population.
Eighty-two per cent of the scores fell below the median score and 18
per cent fell above it. Sixty-seven per cent of the scores were below
the 25th percentile. One-hundred per cent of the scores were below
the 75th percentile. These findings were indicative that the general
level of the educational development of this group of students as
manifested by their performance on the Iowa Tests of Educational
Development is low.
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fflncational achievement of the 12th grade subjects as, measured by
tne Iowa Tests of Mucational Development.—This test was also adminis
tered to a group of 12th grade subjects in an effort to identify their
educational needs.
Table 2 shows a distribution of scores made by the group of 12th
graders on the subtests of the Iowa Tests of Educational Development.
Understanding Basic Social Concepts.~lhe data revealed that the
scores of 12th graders, who took Test 1, Basic Social Concepts, ranged
from a high of 28 to a low of 1. The median score for the group was
11.12, which is 6.88 points below the median score for the norming
population. Ninety per cent of the students in this investigation fell
below the 50th percentile of the norraing group with 10 per cent of the
scores falling in the third quartile. Of the 90 per cent that fell belaw
the 50th percentile, 80 per cent were in the first quartile or below
the 25th percentile, and 10 per cent in the second quartile. The
standard deviation was 3.22 and thirty-six students (73 per cent) fen
between the mean*l standard deviation.
The findings indicate that the achievement level of the group on
the Social Studies test was low.
Background in the Natural Sciences.—The median score of the fifty
twelfth graders who took the Background of Natural Science Test was
11.32. This was 5.68 points below the median score for the norming
population, whose median score was 17. About 20 per cent of the students
in this study scored above the 50th percentile, while only 10 per cent
scored above the 75th percentile. Eighty per cent of the students fell
below the median score for the norming population with 58 per cent of
TABLE 2
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these students falling in the first quartile. The mean score for these
students was 12.17 and the standard deviation was 5.08.
The findings indicate that even though 20 per cent of the scores
fell above the 50th percentile, 80 per cent fell below the median
score of the norming population indicating the level of achievement is
relatively low as compared to the national group.
Correctness and Appropriateness of Expression—Test 3, Correct™*
and Appropriateness of Expression, is a very important test of the bat
tery. The scores of the students in this investigation ranged from a
high of 2k to a low of 3. Eighty per cent of the students scored below
the 50th percentile and 58 per cent of this number fell below the
25th percentile. The median score for this group was 11.32, which is
eight points below the median score for the norming population. The
standard deviation was 1.06. Thirty-eight students or 76 per cent of
the students fell between the mean ±1 standard deviation.
The data reveal that the students' mastery of the basic elements
in correct and effective writing is below the average made by the
norming group.
Quantitative Thinking.-Table 2 shows further that for the students
in this investigation, who took the test, Quantitative Thinking, scores
ranged from a high of 26 to a low of 3. They earned a median score of
8.72 as compared to a median score of 15 for the norming population.
This score is 6.28 points below that of the norming population.
Thirty three students or sixty-six per cent of the students scored below
the 25th percentile. Four students,or 8 per cent of the cases,fell just
above the 50th percentile with only one student scoring above the 75th
percentile.
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The findings indicate that the students in the study who took
this test have low ability in Quantitative Thinking as compared to
the national level of achievement.
Reading Material in Social Studies.—It is observed in Table 2,
that the median for the test, Reading Material im Social Studies was
11.5* the mean U.9k, and the standard deviation was lu50. The group
fell five points below the median score for the national population.
Forty-four students or 88 per cent of the group fell below the 50th
percentile. Sixty-two per cent of the students fell in the first
quartile and twenty-six per cent in the second quartile. Eight
per cent of the students fell in the upper quartile.
Reading Material in Natural Science.—Table 2 reveals that the
students• scores on Reading Material in Natural Science ranged from
a high of 20 to a low of 0. The median score for the group was 11,
and the median score for the norming population was 16, which means
that the group scored five points below the norming group. Forty-
seven students, or 9k per cent of the student^ scored below the 50th
percentile. Three students, or 6 per cent of the grouft scored above
the £Oth percentile. Thirty-fouij or 68 per cent of the students, who
fell below the 50th percentile were in the first quartile, with the
other 26 per cent falling in the second quartile. The three students, v
who scored above the national median score fell in the third quartile.
Reading Literature.--Of the fifty twelfth graders, who took
Test 7, Reading Literature, 8, or 16 per cent of them, scored above
the norming group with one of the group scoring in the upper quartile.
Forty-two, or 8k per cent of the students, fell below the 50th
percentile. Sixty-six per cent of the group fell below the 25th
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percentile and 18 per cent fell in the second quartile.
The findings indicate that the majority of the group fell well
below the 50th percentile, which is indicative of low educational
development*
General Vocabulary.—Table 2 shows that the median score of the
students on Test 8, General Vocabulary (9-12) was 7.88 points below
the score for the norming population, whose median score was 17*
Eighty-eight per cent of the students in this investigation scored
below the 50th percentile and 72 per cent of this group below the
2^th percentile.
The findings reveal that the vocabulary level of this group is
relatively low as compared to that of the norming population.
Use of Sources.--The scores for this group ranged from a
high of 28 to a low of 3 on Test 9, Use of Sources in Information.
Forty-siSf of the cases* or 92 per cent of the students scored below
the 5>Oth percentile. Thirty-eighij or 76 per cent of the students
fell below the 25th percentile. Only 6 per cent of the students
scored above the 50 percentile. Of this group one scored in the
upper quartile.
The findings reveal that the skills necessary in using sources
of information are low as compared to the national level.
The compositescore is obtained by finding the sum of the
standard scores on test 1-8 and then changing this sum into a standard
score. The median score for the group tested was 9*32 which is 7*68
points below the norming group, whose median score was 17. Forty-six,
or 92 per cent of the students,, fell below the 50th percentile and only
8 per cent above it. Thirty-eight cases,or 76 per cent of the cases,
ko
fell in the second quartile. Of the four students above the 50th
percentile, one scored above the 75th percentile.
Since the data revealed by the composite score and by the other
scores in the battery that the pupils' scores fell well below the 50th
percentile as compared to the norming population, it seems reasonable
to conclude that the general level of this group of 12th grade boysf
and girls1 educational development is low.
Academic aptitude of 9th grade subjects as measured by the
Differential Aptitude Tests.—To determine the students' potential for
learning, the Differential Aptitude Tests were administered to the 9th
grade students in this investigation.
Verbal Reasoning.--This test is a measure of ability to under
stand concepts framed in words. It is aimed at the evaluation of
the student's ability to abstract or generalize and to think constructive
ly rather than at simple fluency or vocabulary recognition.
As can be observed from Table 3, the mean verbal scor6 for ninth
grade boys on the Verbal Reasoning Test was ten points below the mean
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Median 5.88 Mode 5
Mean 7.U6 S.D. I4..O8
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for the norming population, whose mean score was I8.3. The scores
ranged from a high of 3I4. to a low of 1. One student scored in the
upper quartile, and 99 per cent of the 9th grade boys fell below the
50th percentile. The median score for the group was 5.88, which is
between the 3rd and 0th percentiles of the norming group. The
standard deviation for the group was li.08.
The findings indicate that the verbal reasoning ability among
the group of 9th grade boys is very low in comparison to national
norms.
As to the verbal reasoning ability of the 9th grade girls,
Table U below reveals the data. The scores ranged from a high of 19 t©
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Median 8.12 Mode 8
Mean 8.66 S.D. lulli
a low of 0. The median score of the group was 8.12. The mean score
for the norming group was 18.7 as compared to the mean score for these
subjects of 8.66. The findings reveal that verbal reasoning ability
among the 9th grade girls is low in comparison to the norming popula
tion. The mean score for the 9th grade girls was 1.20 points higher
U2
than that of the 9th grade boys. One of the 9th grade boys scored in
the upper quartile and none of the girls scored in the upper quartile.
The findings further revealed that the 9th grade girls exhibited more
ability to understand concepts framed in words than did the 9th grade
bays.
Numerical Ability.---The Numerical Ability items are designed to
test understanding of numerical relationships and facility in handling
numerical concepts. The test is a measure of the student's ability to
reason with numbers, to manipulate numerical relationships and to deal
intelligently with quantitative materials. Educationally, it is im
portant for prediction in such fields as mathematics, physics, chemistry,
engineering and curricula in which quantitative thinking is essential.
Table 5presents the data on Numerical Reasoning of 9th grade boys.
TABLE 5












Median 3.3 Mode 0
Mean 6.88 S.D. 6.6
As may be observed in Table 5, the 9th grade boys have a mean
score of 6.88. This is 9 points below the norming population which
13
has a mean score of 16.3. The median score for the group of boys was
3«3> whereas the median score for the norming group was 16. Twenty-
one case% or 8k per cent of the students^ fell below the 50th percentile.
The standard deviation for the group was 6.6 as compared to that of the
norming population, which was 8.2. The findings indicate that there
were only four students in the group of 9th grade boys with above
average ability in numerical ability. Eighty-four per cent of the
total group of boys in the study scored below the 50th percentile.
Table 6 reveals the numerical ability of 9th grade girls.
TABLE 6














Median J4.OI1 Mode 0
Mean 5.3 S.D. $.k
Table 6 shows that the ninth grade girls in this investigation
made scores ranging from twenty to zerD. Their mean score was $.3 as
compared to the mean score of the norming population, which was 16.1.
This is 10 points below the mean score for the norming group. Eighty-
eight per cent of the students fell below the 50th percentile. Eighty
per cent of this number fell below the 25th percentile. The median
score for the girls was luOl*, for the norraing group, it was 16.
The standard deviation was $,k for the girls in the study and for the
norming group, it was 7.8. This indicated less variability among the
subjects of this investigation than was found in the norraing group.
The findings reveal that the numerical ability of the ninth
grade girls in this study is exceptionally low as compared to the
ability exhibited by the norraing group. However, two girls in the group
did manifest some above average ability. Even though both the 9th grade
boys and girls scored substantially lower than the 9th grade boys and
girls in the norming group, three boys and two girls in the study
manifested some above average ability. The majority of the subjects in
both groups scored exceptionally low.
Abstract Reasoning.--The Abstract Reasoning Test is intended as
a non-verbal measure of the student's reasoning ability. It involves the
ability to perceive relationships in abstract figure patterns-general
izations and education of principles from non language designs. The
abstract score will be relevant when the profession or vocation requires
perception of relationship among things rather than words or numbers
Table 7 shows the distribution of 9th grade boys and girls on the
subtest, Abstract Reasoning.
As you will observe in Table 7, the ninth grade boys in this
study made scores ranging from 0 to 30. The median score for the group
was 15.3, whereas the median score for the norming group was 26, which
was ten points above the median score for the 9th grade boys in this
investigation. The mean score for the group was 16.U8. For the norming
group it was 2U.1. The boys scored 7.62 points below the norming group.
Twenty-two cases, or 88 per cent, fell below the 50th percentile and two
us
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cases above the 50th percentile. These two cases were in the third
quartile. Forty-four per cent of the students fell in the first
quartile and forty-four per cent of them fell in the second quartile.
The mode for the group was 15, which is equivalent to the 20th
percentile for the norming population. Five of the students fell at
the modal interval. The standard deviation for the group was 7.5•
The findings indicate very little above average ability on the
part of the 9th grade boys in this study. The majority of the boys
scored below the 50th percentile, therefore their level of abstract
reasoning would be considered low when compared with the abstract
reasoning ability of the norming population.
The median score for the 9th grade girls in this study was 6.6.
For the norming group it was 25, eighteen points above the median score
for the girls in this study* The mean score for the group was 10.6 as
U6
compared to the mean score of 23.1 for the norming population. There
was a difference of 12.5 in the mean score of the 9th grade girls in
the study and those in the norming population. Ninety-four per cent
©f the girls fell below the 50th percentile and six per cent fell above
the 5>Oth percentile. Of the six per cent of the students who scored
above the 50th percentile all of the cases fell in the third quartile.
Of the 9h per cent that fell below the £Oth percentile, 6k per cent
of the cases fell in the first quartile. The standard deviation for
the group was 9.3. For the norming group it was 11,6. The mode for
this group was zero. Eight cases fell in class interval (0-2).
The findings reveal that abstract reasoning ability of the 9th
grade girls in this test is low. When compared with the 9th grade boys
in this study, the girls made a raw score one point higher than the
9th grade boys, which was of no significant difference statistically.
The median score of the boys was 8.7 points higher than that of the
girls and the mean scores of both the boys and the girls were low
compared to that of the norming group. The mode score of the boys
fell in class interval (15-17), whereas the mode score for the girls
was zero, with eight cases falling in class interval (0-2). Both the
9th grade boys and girls in this study showed considerable weakness in
abstract reasoning.
Space Relations.—The Space Relations Test is a measure of ability
to deal with concrete material through visualization. The ability to
manipulate things mentally, to create a structure in one*s mind from
a plan, is what the test is designed to measure. Table 8 shows the re*






























Median 20.08 Mode 0$l+
Mean 22.78 S.D. 1U.0
The data in Table 8 reveal that the ninth grade boys in this
investigation scored a high of h3 and a low of 0 on the Space Relations
Test. The mean score for the group was 22.78 as compared to the norm
ing group, whose mean score was 39.1. This is 16 points above the 9th
grade boys in this study. Three cases fell at the 50th percentile and
one case fell in the third quartile. Twenty-one cases, or 8U per cent
of the boys, fell below the 50th percentile. Forty-four per cent of
the cases fell below the 25th percentile. The median score for the
9th grade boys was 20.08, whereas it was (37-1+0) for the norming
population. The mode score was zero. Four cases fell in the class
interval (0-3). The standard deviation for the boys was ll+.O. For the
norming group it was 23.U. The findings indicate that the boys in this
study showed a low level of ability in space relations.
Table 9 discloses the distribution of the scores of the 9th grade
girls on the test, Space Relations.
TABLE 9













Median 11.1 Mode 10
Mean 16.8 S.D. 12
The ninth grade girls in this investigation as shown by Table 9,
made raw scores somewhat higher than those made by the 9th grade boys.
The scores of the girls ranged from a low of zero to a high of 1*8.
The median score for the girls was 11.1. For the norraing group the medi
an score was 30-33. This is 19-20 points above the median score for
the ninth grade girls in this investigation. The mean score for the
girls was 16.8, as compared to the mean score of the norming group of
33»8. The norraing group scored 17 points higher than the 9th grade
girls in this investigation. One girl scored at the 75th percentile,
one at the 70th percentile, one at the fifty-fifth percentile and one
at the 50th percentile. Twenty-one of the students, or 8k per cent of
them, fell below the 50th percentile. Of this group 1U fell in the
first quartile. The mode of this group of girls was ten, which is from
six to ten points higher than the mode made by the 9th grade boys in
this investigation, who took the same test. The standard deviation was
12.0 for these girls.
k9
Three 9th grade girls exemplified above average ability on the
Space Relations Test, whereas only one boy scored above the 50th
percentile on this test.
Mechanical Reasoning.--The Mechanical Reasoning Test may be
regarded as a test that may be useful in those curricula and oc
cupations where an appreciation of the principle of common physical
forces is required. Table 10 contains scores by both 9th grade boys
and girls on the test, Mechanical Reasoning.
TABLE 10
MECHANICAL REAS0NING-9TH GRADE BOYS AND GIRLS
Frequency





















































As you can observe in Table 10, the 9th grade boys in this study,
who took the Mechanical Reasoning Test scored a high of 35 and a low ©f 7.
5o
The range for the students in the norming group was from 0 to 60.
Two of the boys scored at the 50th percentile and 23, or 92 per cent
of them fell below the 50th percentile. Eleven of these students
fell in the first quartile, and 12 fell in the second quartile. The
median score for the norming group was 35-36, whereas it was 2lul8 for
the 9th grade boys in this investigation, which is approximately 10
points below the norming group. The mode fell in three class intervals:
2^130j33. The mean for the boys was 26.68, and for the 9th grade boys
in the norming group it was 3l*.9j which is eight points above that of
the 9th grade boys in this investigation. The standard deviation for
the group studied was 8.U, and for the norming group it was 12.6.
The findings reveal that above averaga ability was manifested
in two of the twenty-five cases tested, but that most of the 9th
grade boys who took this test have low mechanical reasoning ability.
The mechanical reasoning ability of the 9th grade girls in this
study as shown by Table 10 reveals that the girls1 scores ranged from a
high of 32 to a low of 0. The raw scores of the norraing group ranged
from hi to 0. The median score for the group under study in this in
vestigation was 13.8. For the norming group the median score was 21-22.
The mean score of the group tested was 13.12. This score is 8 points
below the mean score of the norming group, which was 21.9• One case
fell at the 80th percentile. Eighty-five per cent of the cases fell
below the 50th percentile.
The data reveal that the 9th grade girls exemplified more ability
in mechanical reasoning than the ninth grade boys in this investigation.
Ninety per cent of the boys fell below the 50th percentile, and only
8I4 per cent of the girls fell below the 50th percentile. Thirteen cases
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of both the boys and girls fell in the first quartile.
Language Usage: Part I-Spelling and Sentences.—These tests are
more nearly achievement tests than any of the other tests in this
battery. In the spelling section of the Language Tests the words were
selected editorially for their prominence in everyday vocabulary. The
sentence section of the Language Usage Test is intended to measure the
student's ability to distinguish between good and bad gramraer,
punctuation and word usage. Table 11 reveals the data about this test.
TABLE 11













Median 12.2 Mode 0
Mean 20.5 S.D. 18.36
Table 11 shows that the 9th grade boys tested in this study scored
a high of $9 and a low of 0 on Part I. The mean score for this group
was 20.5. This was 10.6 points below the mean score for the norming
population, which was 31.1. Nine students, or 36 per cent of the
students, scored above the 50th percentile. Two scored in the upper
quartile. Eleven students, or kh per cent of the students, scored in
the first quartile or below the 25th percentile. Two scored in the
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upper quartile. The mode for the group was zero. One person scored
at the 50th percentile. The median score for the 9th grade boys
tested was 12.2. For the norming group it was 26-30. The standard
deviation for the group tested was 18.36 and for the norming group
it was 2ii.l.
The data reveal that some of the 9th grade boys in the group dis
played above average ability on the Language Usage Testi Part I by
scoring in the Uth quartile at the 85th percentile. A severe lack of
ability to spell is exhibited by the majority of the boys in this
study.
The data presented in Table 12 reveal that four of the cases, or
sixteen per cent of the 9th grade girls tested, fell in the upper
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Median 32.U8 Mode Of2ltj32
Mean 37.2U S.D. 2J+.6U
quartile, with one case falling in the 95th percentile. The scores
ranged from a high of 82 to a low of zero. The top score made by the
norming group was 9U, which is twelve points higher than the highest
score made by the 9th grade girls in this investigation. Seven, or
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28 per cent of the students, fell in the first quartile. Eight
(32 per cent) of the students fell in the second quartile and one score
fell at the 50th percentile. Twenty per cent of the students fell in
the third quartile. The median score for the group tested was 32.U8j
for the norming group it was (It3—I1.6). The mean for the group of girls
in this study was 37.2U, and for the norming group it was hk»Ot which
is ii.76 higher than the group in this investigation. The standard
deviation for the group in this investigation was 2U.6U.
The findings show that fifteen of the 9th grade girls in this
study, who were administered the Language Usage Test: Part I-Spelling,
scored below the 50th percentile, which is indicative of a low level of
spelling ability. Nine of the girls scored above the 50th percentile
and one at the 50th percentile.
Language Usage Test: Part Il-Sentences.--Table 13 reveals data
relative to the performance of the 9th grade boys on the test, Language
Usages Part Il-Sentences.
TABLE 13














Median 1.5 Mode 0
Mean 5.56 S.D. 6.3
5U
The ninth grade boys' scores on the Language Usage Test:
Part II-Sentences ranged from a high of U7 to a low of 0. The highest
score for the norming group was 59+. The mean score for the norraing
group was 23.7, which is 18.Hi points higher than the 9th grade boys.
The median score for the group was 1.5 and for the norraing population
it was 22-2ii, which is 21.5 points higher than the 9th grade group of
boys. Eighteen of the boys (72 per cent) fell below the 25th per-
centile. None of the boys fell in the fourth quartile. Two fell in
the second quartile and two in the third quartile. The mode for the
group was zero, and the standard deviation was 6.3.
Thus the findings reveal that very low ability was manifested
by the 9th grade boys in this investigation, who took the Language
Usage Tests Part II. Seventy-two per cent of the students fell below
the 2^th percentile.
The ninth grade girls who were subjects in this investigation
made scores on the Language Usage Test: Part II, that ranged from
38 to 0. Table Ik discloses information about these subjects.
TABLE 1U












Median 8.08 Mode 0
Mean 12.5U S.D. 11.2
55
None of the girls scored in the upper quartile, two scored in
the third quartile, six (2U per cent) of the girls scored in the
second quartile and 18 (72 per cent) fell below the 25th percentile.
The findings from this test reveal that the ability of the
9th grade girls on the Language Usage Tests Part II is substantially low
as compared to the level of ability of the norraing population.
Academic aptitude of 12th grade subjects as measured by the
Differential Aptitude Tests.—For the purpose of determining the
students' potential for learning, the Differential Aptitude Tests
were also administered to the 12th grade subjects in this investigation.
Table 15 discloses the distribution of scores for 12th grade boys
and girls on the test, Verbal Reasoning.
TABLE 15























































Verbal Reasoning.--The 12th grade boys who took the Verbal
Reasoning Test of the Differential Aptitude Tests scored between
a low of two and a high of thirty-two. Two of the boys scored in
the third quartile of the national norms and 90 per cent scored
below the 50th percentile. Eighty-five per cent of this group fen
below the 25th percentile. None of the boys in this group scored
above the 75th percentile. The median score for the norming
population was (28-29); for the group to this investigation, it
was 9.15. The mean score for the boys in this study was 10.3. For
the norming group the median score was 28.5• Eighteen of the boys
fell below the median score for the norming group and two fell above
the median.
The findings show that the verbal reasoning ability of the
12th grade boys in this study was exceptionally low as compared
to the reasoning ability of the norming group.
According to the data shown in Table 15, the 12 grade girls im
this investigation had scores that ranged from a high of 26 to a low
of 3. The scores for the norming group ranged as high as U8. The
median score for the group was 12.12, as compared to the median score
of 27-28 for the norming population. The mean score for the group in
this study was 13.5, whereas it was 27.k for the group of 12th grade
girls in the norming population. This score exceeds the 12th grade
girls under investigation by 13.9 points. The entire group of twelfth
grade girls scored below the 50th percentile on the Verbal Reasoning
Test. Five, or 21 per cent of the students, fell in the second
quartile, with 79 per cent of the students falling in the first quartile.
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The standard deviation for the girls in this study was 6.39, for the
norming group it was 10.
It is evident that the verbal reasoning ability of the 12th
grade girls in this study is considerably low as compared to the
12th grade girls in the norming population.
Numerical Ability.—Table 16 reveals the scores of the 12th
grade boys, who were administered the Numerical Ability Test.
TABLE 16














Median 6.1*5 Mode 6
Mean 8.82 S.D. 6.1*2
One student scored in the fourth quartile at the 80th percentile,
and one student fell in the third quartile at the 75th percentile.
Twenty-one of the boys fell below the 50th percentile, twenty of whom
fell below the 25th percentile. The median score for the group of boys
in this investigation was 6.U5* For the norming group, the median
score was 23-21*. The mean score for the group was 8.82 and for the
norming group the mean score was 22.6, which is 13*78 points higher
than the group of 12th grade boys in this study. The standard
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deviation for the group was 6.1j2, whereas it was 9,8 for the
norming population.
The findings indicate that two of the 12th grade boys under
study in this investigation manifested abowe average ability, but
the majority of the students showed a low level of numerical
ability as compared to th6 students in the norraing population.
You will observe in Table 17 that the 12th grade girls in this
investigation had a mean score of 12.1, which is 6.6 points less than
that of the 12th grade girls in the norming population, whose mean
score was 18.7.
TABLE 17

























The findings indicate that there were two girls among the 12th
grade girls who participated in this investigation that exhibited
above average ability on the Numerical Ability Test. However, 53
per cent of the total group of girls in this study scored below the
50th percentile. Like the 12th grade boys under investigation, two
of the girls scored in the upper quartile, but the majority exhibited
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a low level of numerical ability.
Abstract Reasoning.—The data for both 12th grade boys and
girls on the test, Abstract Reasoning, is disclosed in Table 18.
TABLE 18




















































One of the 12th grade male subjects in this study manifested above
average ability on the Abstract Reasoning Test by scoring at the 90th
percentile. Two of the cases, or 8 per cent of the students, fell in
the third quartile. Five, or 20 per cent of them fell in ithe second
quartile and fifteen cases, or 75 per cent of the students, fell below
the 25th percentile. The median score for this group was 16.1*3, whereas
for the norming group it was 33* which is 16.57 points higher than the
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12th grade feoys in this investigation. The mean score for this
group was 18.7. For the norming group it was 31.1.
The findings reveal that low ability in abstract reasoning is
indicated by the 12th grade boys in this investigation.
As the table indicates, the 12th grade girls in this investiga
tion made scores ranging from a high of 39 to a low of zero. The
median score for these girls was 20.21*, and for the norming population
the median score was 31. This score is 10.76 points higher than the
median score made by the girls in this investigation. The mean score
of these girls was 22.3 as compared to the mean score of the norming
group, which was 28.k* The score of the norming group is 6.1 points
higher than that of the group of 12th grade girls in this study. Twelve
cases, or U8 per cent of the girls, fell in the first quartile. Three
cases, or 12 per cent of the girls, fell in the fourth quartile at the
85th percentile. Six, or 2k per cent of the cases, fell in the second
quartile, and 16 per cent of the cases fell in the third quartile.
The mode for the group in this investigation was 36, which fell in
class interval (36-39).
As is evident by the findings, some above average ability was
shown by the 12th grade girls who were administered the Abstract
Reasoning fast. However, most of the girls manifested low abstract
reasoning ability. Eighteen of the girls or 72 per cent of them fell
below the 3>0th percentile.
Space Relations.--Table 19 presents the data on the distribution
of scores of 12th grade boys on the Test, Space Relations.
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Median 18.79 Mode 18
Mean 23.3 S.D. lU.10
The entire group of 12th grade boys fell below the 50th
percentile in the Space Relations Test. Fourteen, of 7k per cent of
the students, fell in the first quartile. The median score for the
12th grade boys in this investigation was 18.79. For the norming
group it was (58-61), which is 39.21 points higher than the group in
this study. The mean score of the norming group was 5U.6, which is
31.3 points above the mean score of the 12th grade boys under
investigation, whose mean score was 23.3. Most of the scores fell in
class interval (18-23).
It is evident from the findings that the space relations
ability of the 12th grade boys in this study was far below average.
According to the data in Table 20 , the 12th grade girls in this
study made scores ranging from 0 to 70. The mean score for the group
was 2U.61, and for the norming group it was 1+3.8. The girls scored 1
19.19 below the norming group. The median score for the group was
19.5 and U3-^6 for the norming group. Here, a difference of 23.50
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Median 19.5 Mode 5
Mean 2li.6l S.D. 18.2
is shown between the median score of the norming group and the 12th
grade girls in this investigation. Fifteen cases, or 65 per cent of
the girls, fell below the 50th percentile. One student fell at the
50th percentile and seven above the 50th percentile. One student
scored in the upper quartile at the 85th percentile. Fifty-six
per cent of the students fell in the first quartile.
The findings indicate that some above average ability is
evidenced by the 12th grade girls in this study, but because over
half of them scored below the 50th percentile their level of space
relations ability would be classed as low, compared to the ability
manifested by the norming population.
Mechanical Reasoning.—The mechanical reasoning ability of the
12th grade boys as shown in Table 21 reveals that the boys made a
high of 1x9, which is 16 points less than the highest score made by
the 12th grade boys in the norming population, whose score was a high
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of 65. One case fell at the 50th percentile and 21 cases (96 per cent)
of the cases fell below the 50th percentile. Eighteen cases, or 81
per cent of the students fell in the first quartile and 15 per cent
of them fell in the second quartile. Not any of the boys in the group
scored above the 50th percentile. The mean score for the 12th grade
boys in this study was 29.27. For the norming population the mean
score was h$.9, which is 16.63 higher than the mean score made by the
12th grade boys in this investigation. The median score for the boys
in the norraing group was kl-kQ, which is 20.87 points higher than the
median score made by the boys under study.
As is evident by the data, no above average ability was ex
emplified by the 12th grade boys in the Mechanical Reasoning Test.
Eighty-two per cent of the boys fell below the 25th percentile on this
test.
6k
As can be observed in Table 22, the scores of the 12th grade
girls in this group ranged from a high 29 to a low of one. The
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Median 12.5 Mode 12
Mean 15.11 S.D. 7.05
raw scores of the norming group was a high of 53 to a low of zero.
The median score for the girls in this study was 12.5. For the
norming group it was 28. The mean score for the 12th grade girls was
15.11, whereas for the norming group it was 28.1, which is 13 points
higher than the girls in this investigation. Only one girl scored
above the 50th percentile. Her score fell in the third quartile
at the 55th pereentile. One case fell at the 50th percentile, and
25 cases, or 93 per cent of the cases, fell below the 50th percentile.
Of the 25 cases that fell below the 50th percentile, 7U per cant ®f
the cases fell below the 25th percentile.
As revealed by the findings, the mechanical ability demonstrated
by the 12th grade girls on the Mechanical Reasoning Test is low as
6S
compared to the mechanical ability demonstrated by the girls in the
norming group. The 12th grade boys exhibited more ability on the test
than did the 12th grade girls.
Language Usage: Part I-Spelling.—The data in Table 23 reveal in
formation relative to the performance of the 12th grade subjects on the
test, Language Usage: Part I-Spelling.
TABLE 23




























The boys in this investigation made scores that ranged from a
high of 86 to a low of zero. Four of the cases fell in the upper
quartile. Two of the cases fell at the 90th percentile. The other
cases fell at the 85th and 80th percentile respectively. Four of
the cases, or 25 per cent of the students, fell in the third quartile.
One student fell at the 50th percentile, two in the second quartile and
nine cases, or 36 per cent of the students, fell below the 25th per
centile.
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The data reveal that eight, or (l;0 per cent) of the boys in
this group, manifested above average ability in the Language Usage
Tests Part I-Spelling. Five per cent of the boys exhibited average
ability, and $$ per cent of them below average ability. The
majority of the 12th grade boys scored considerably low on this test.
Table 2k reveals that the 12th grade girls in this study
scored as high as the 94th percentile, just five points below the
highest score made by the norming group. The lowest score made by the
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girls in this study was fifteen. Tw© of the girls scored in the upper
quartile, and six cases, or 2k per cent of the girls, fell in the third
quartile. One case fell at the 50th percentile, and six cases, or
2k per cent of the students, fell in the second quartile. Ten, or
4O per cent of the girls, fell in the first quartile. The median score
for the girls under investigation was 1+9.12, which is 20.88 points
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lower than the score made by the girls in the norming population.
The mean score for the 12th grade girls in this study was $3,k, whereas
it was 66.1 for the girls in the norming group. This score is 12.7
above the score made by the girls in this investigation. The
standard deviation for the norming group was 22.5» and for the group
under investigation it was 17.6.
The findings reveal that some above average ability was
manifested by the 12th grade girls in this investigation on Part I-Spel-
ling of the Language Test. Thirty-two per cent of the girls scored
above the 50th percentile, four per cent at the 50th percentile and
6k per cent of them scored below the 50th percentile. This data reflect
that the majority of the girls exhibited below level ability as compared
to the ability manifested by the norming group.
Language Usage: Part II-Sentences.--This test as shown in Table
25 reveals the distribution of scores for 12th grade boys and girls.
The 12th grade boys in this study, scored from a low of zero t©
a high of 52. One boy scored in the third quartile. Three of the boys
scored in the third quartile. The mean score for the boys in this study
was 13.5. For the norming group it was 39.2, which is 25.8 points
higher than the mean score made by the 12th grade boys in this investiga
tion. The median score was 38-1*0. This score is far above the median
score of the boys in this investigation.
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The findings indicate that the 12th grade boys in this study
exhibited exceptionally low ability on the Language Usage Test:
Part II. Only one of the cases fell above the 50th percentile.
nineteen boys, or 9$ per cent of the cases, fell below the 50th percentile.
Eighty per cent of the cases fell below the 25th percentile.
The distribution shows that the scores of the 12th grade girls in
this investigation ranged from a high of 52 to a low of zero. The
mean score for this group was 21*.6 as compared to the mean score of
the norming group, which was 1*8.0. This score is 23.1* points above the
score made by the girls in this investigation. Twenty-four cases, or
96 per cent of the girls, fell below the 50th percentile. Sixteen
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per cent of them fell in the second quartile, four per cent im the
third quartile, and none in the fourth quartile. The group fell
2? points below the median score for the national population, whose
median score is 1*8-1$. The median score for the group under in
vestigation was 20.5. The standard deviation for the norming group
was 15.2. For the group under study it was 12.0.
The findings indicate that the majority of the 12th grade girls
fell well below the 50th percentile, which is indicative of relatively
low ability on the Language Usage Test-Part II-Sentences.
Personal and social problems of 9th and 12th grade subjects as
revealed by the Mooney Problem Check list«—To assess the personal needs
of the two groups under investigation, the Mooney Problem Check List
was administered.
Health and Physical Development.—-The findings as revealed in
Table 26 show that the problems were listed in percentile rank from
0 to 88 per cent. The table further reveals that about ten items
claimed the coneern of 62 per cent of the 9th grade boys in this study.
The major concerns were, "Not getting enough exercise11; "Getting sick
to© often" 1 "Weak eyes"; "Not eating the right food"j "Mot strong and
healthy as I should be"; "Not getting enough sleep"; Poor complexion
or skin trouble"} "Too short", and "Not very attractive physically."
Eighty-eight per cent of the boys listed "Not strong and healthy as I
should be" of greatest concern.
The 9th grade girls listed as their greatest concern in the area
of Health and Physical Development, "Tiring very easily"; "Poor teeth";
"Weak eyes"; "Gradually losing weight"; Frequent colds";"Frequent sore
TABLE 26
PER GMT OF 9TH AND 12TH GRADE BOIS AND GIRLS TOO CHECKED THE
ITEMS LISTED ON THE MOONET PROBLEM CHEEK LIST
Area and Items
9th Grade 12th Grade











Not getting enough exercise




Often not hungry for my meals
Not eating the right food
Gradually losing weight
Not strong and healthy as I
should be
Not getting enough outdoor air
and sunshine
Not getting enough sleep
Frequent colds
Frequent sore throat




















































































Area and Items 9th Grade 12th Grade
Health and Physical Development Per Cent
Girls
Per Cent Per Cent
Trouble with ray hearing
Speech handicap (stuttering, etc.)
Allergies (hay fever, asthma)
Glandular disorder (thyroid, lymph)
Menstrual or female disorders
Poor teeth
Nose or sinus trouble
Trouble with my feet










































throat", and "Too short." Of greatest concern to the 9th grade girls
was the item, "Tiring very easily." Forty per cent of the girls checked
this item.
The data reveal that "Being underweight"; "Wot getting enough
exercise"; "Weak eyes"; "Not eating the right food"} "Not strong and
healthy as I should be11* "Not getting enough sleep" j "Poor complexion
or skin trouble"; "Too short",- "Poor Teeth", and "Smoking" claimed the
concern of the majority of 12th grade boys with the greatest per cent
of boys responding to items, "Being Underweight"; "Not strong and
healthy as I should be", and "Not getting enough sleep."
The 12th grade girls had 130 responses to the items and rated
the items, "Poor complexion or skin trouble", the major problem of
concern, followed by "Being underweight"; "Allergies", and "Poor teeth",
the next items of concern. "Not getting enough exercise"; "Frequent
headaches"; "Not eating the right food"; "Poor Teeth"; "Not getting
enough sleep"; "Not very attractive", as indicated by the percentage
of responses checked were all great concerns of the 12th grade girls,
who responded to this check list.
The findings reveal that "Being underweight"; "Not strong and
healthy as I should be", and "Not getting enough sleep" were of
greatest concern among the 12th grade boys, who exemplified fewer
problems over all than did the 12th grade girls. "Poor complexion or
skin trouble"; "Tiring easity", and "Not strong and healthy as I should
be" were listed as major problems among the 12th grade girls.
Finance-Idving Conditions-Employment.—Of greatest concern to the
9th grade boys, who checked the Problem Check List in the area of
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Finances-Living Conditions-Employment as revealed by Table 27 was
"Two few nice clothes." Thirty-two per cent of the boys listed this
as their greatest concern. Of least concern to them according to
the percentage of responses were the items "Relative* living with us»j
"Wot liking the people in my neighborhood"j and "Disliking my present
job." Second in concern was, "Wanting to earn some of my own money"j
"Needing a job during vacation"* "Weeding a part-time job now",-
"Borrowing money", and "Having no car in the family."
For the 9th grade girls in this study, "Weeding a job during
vacation", held top priority on the list, with "Wot having a room of
ray own", being second in concern. Sixty-eight per cent of the girls
responded to these two items. In the order of frequency, "Wot knowing
how to spend my money wisely",- "Too little money for recreation";
"Family worried about money"* "Wanting to earn some of my own money"?
"Having no place to entertain friends", claimed the concern of 26 per
cent of the 9th grade girls. Of least concern to them were the items,
"Having to quit school to work"j "Ashamed of the home we live in"j
"Relatives living with us", and "Working too mueh outside of schools
hours."
Fewer responses are given in the area of Finance-Living Conditions-
Employment by the 9th grade girls than the 9th grade boys. Of greatest
concern to the boys was the item, "Too few nice clothes." For the girls
the greatest concern was, "Weeding a job during vacations."
The data for the 12th grade boys, who were administered the
Problem Check List, reveal that 2$ or 100 per cent of the 12th grade
boys responded 109 times to the area of Finance-Living Conditions-
Employment and indicated that 'Wanting to earn some money of my own",
TABLE 27
PER CMT OF 9TH AND 12TH GRADE BOYS AND GIRLS WHO CHECKED THE
ITEMS LISTED ON THE MOONEY PROBLEM CHECK LIST
Area and Itens
Pinancpa-Tiling CnnriT+.inns—'
9th Grade 12th Grade
JPer Cent
Girls
Per Cent Per Cent
Girls
Per Cent
Needing to learn how to save money
Not knowing how to spend ray money wisely
Haying less money than my friends
Having to ask my parents for money
Having n© regular allowance
Too few nice clothes
Too little money for recreation
Family worried about money
Having to watch every penny I spend
Having to quit school to work
Wanting to earn some of my own money
Wanting to buy more of my own things
Needing money for education after high
school
Needing a job during vacations
Needing a part-time job now
Living too far from school
Relatives living with us
Not having a room of ray own
Having no place to entertain friends
Having no car in the family
Parents working too hard
Not having certain conveniences at home










































































































Wanting to live in a different
neighborhood
Ashamed of the home we live in
Borrowing money
Working too much outside of
school hours
Working for most of my own expenses
Getting low pay for my work





























as the problem of major concern. Percentage wise, as you will observe
in the table, "Needing to learn how to save money"5 "Too few nice
clothes»j «Too little money for recreation"; "Having no car in the
family"j ''Parents working too hard"* and "Wanting to buy more of my
own things"were strong concerns of the 12th grade boys. Forty-seven
per cent of the boys were concerned about these items. They were
least concerned about the items, "Having to quit school to work"j
"Mot liking the people in my neighborhood", and "Working too much out
side of school hours."
The findings reveal that according to the number and percentage
of responses, the 12th grade boys in this investigation had a con
siderable number of problems in the area of Finance-Idving-Conditions-
Bnployment.
Fifty-six per cent of the girls listed, "Needing a job during
vacation", the item of greatest concern. Next item of concern per
centage wise was "Family worried about money." Forty-eight per cent of
the 12th grade girls responded to this item. "Parents working too hard"
was checked by 1^ per cent of the girls. Of equal concern to the girls
were the items, "Wanting to buy more of my own things", and deeding
money for education after high school." Of least concern to the 12th
grade girls in this study were the items, "Having to quit school to
work",- "Relatives living with us"; "Not liking the people in my
neighborhood"; "Working for most of my own expenses", and "Disliking my
present job."
"Wanting to earn some of ray own money" was of greatest concern t©
both the 12th grade boys and girls in this investigation. Of least
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concern to both groups was "Having to quit school to work", and "Not
liking the people in my neighborhood." The 12th grade girls indicated
more problems in the area of Finances-Living Conditions-Employment
than did the 9th grade girls and boys and the 12th grade boys. The
12th grade girls indicated more problems in this area than did the
12th grade boys.
Social and Recreational Activities.—According to the data
shown in Table 28 in the area of Social and Recreational Activities
there were one hundred twenty one responses by the 9th grade boys
and one hundred fifteen by the 9th grade girls. The most persistent
problems for the 9th grade boys percentage wise were, "Wanting to
learn how to dance"} "Trouble in keeping a conversation"j "Too little
change to go to shows"; "Too little chance to read what I like"j "Too
little chance to get into sports", and "Not using my leisure time
well." Thirty-seven per cent of the 9th grade boys listed these items
as concerns. Of least concern to the boys was the item, "Wanting to
learn how to entertain." Forty-eight per cent of the 9th grade girls
listed "Trouble in keeping a conversation going", as a major concern.
The item of concern receiving the next largest number of responses
was "No good place for sports around home", and the third item of
concern receiving the largest number of responses was, "So often not
allowed to go out at night." Of least concern to the girls were the
items, "Too little chance to enjoy radio or television", and "Too
little chance to pursue a hobby."
The data reveal that the 9th grade boys have more problems in
social and recreational activities than the 9th grade girls. It
further reveals that both groups manifested some concerns about the
TABLE 28
CENT OF 9TH AND 12TH GRADE BOYS AND GIRLS 1HO CHECKED THE
, IlffiS. LISTED ON THE JMQQNEY PROBLEM! CHECK LIST
Area and Items
Social and Recreational Activities









Slow in getting acquainted with people
Awkward in meeting people
Being ill at ease at social affairs
Trouble in keeping a conversation going
Unsure of ray social etiquette
Not enough time for recreation
Not enjoying many things others enjoy
Too little chance to read what I like
Too little chance to get out and enjoy
nature
Wanting more time to myself
Nothing interesting to do in my spare
time
Too little chance to go to shows
Too little chance to enjoy radio or
television
To© little chance to pursue a hobby
Nothing interesting to do on vacation
Not being allowed to use the family car
Not allowed to go around with the
people I like





















































































In too few student activities
Too little social life
Wanting to learn how to dance
Wanting to learn how to entertain
Wanting to improve myself culturallj
Wanting to improve my appearance
Too careless with my clothes and belong-
Too little chance to do what I want to do
Too little chance to get into sports
No good place for sports around home
Lacking skiU in sports and games

















































problem of "Trouble in keeping a conversation.11 Of greatest concern
to the boys was "Wanting to leam how to dance." Both groups showed
a very keen interest in the problems of this area, because only one
of the items was not checked by the 9th grade boys and only two items
not checked by the 9th grade girls.
The 12th grade boys and girls indicated great concern about the
area of Social and Recreational Activities, because all of the items
in this area received at least one response. There was a total of
263 responses in this area that were checked by the 12th grade boys
and girls. Thirteen boys, or 52 per cent of the 12th grade boys,
listed "Wanting to improve myself culturally" as the greatest problem
of concern. Forty per cent of the boys were concerned about the itan,
"Trouble in keeping a conversation going" and Thirty-two per cent;
"Too little social life." "Wanting more time to myself"; «Ibo little
chance to go to shows"; "Wanting to improve my appearance", and "No
good place for sports around home" rated high percentage wise on the
list of problems.
The greatest problem indicated by the 12th grade girls in this
investigation was "Wanting to improve my appearance." Forty-four per
cent of the girls checked this item as one of greatest concern, "Not
using my leisure time" rated equally as high among the girls with
"Wanting to improve myself culturally," their next greatest problem.
Thirty-six per cent of toe girls who responded expressed this item as
a concern as well as "Trouble in keeping a conversation going." Of
least concern were the items, "Too little chance to enjoy radio or
television"; "Nothing interesting to do on vacation"; "Wanting to learn
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how to dance", and "Too little chance to get into sports."
The data show that all of the items in the area of Social and
Becreational Activities were checked by some of the 12th grade girls
and boys. The major problem indicated by the 12th grade boys was,
"Wanting to improve my appearance", and "Not using my leisure time
well."
Social-Psychological Relations.--The data from the area of
Social-Psychological Relations show that all of the items were checked
by some of the 9th grade boys. Of the 2$ boys who were administered
the Check List 32 per cent of them listed "Getting into arguments" and
"Manting a more pleasing personality" as their two problems of
major concern. Twenty-four per cent of the boys checked "Slow in
making friends" and "Finding it hard to talk about my troubles", as
the next two problems of greatest concern. "Being talked about")
"Feeling inferior" and "Being watched by other people" was the next
three items with highest percentage of responses. Of least importance
to the 9th grade boys was "Hurting people's feelings"; "Being dif
ferent"; "Being called high hat" or "Stuck up", and "Wanting to be
popular."
Forty-eight per cent of the 9th grade girls in this investiga
tion checked "Finding it hard to talk about my troubles" as their major
concern in the area of Social Psychological Relations. The item
"Wanting a more pleasing personality" was listed by 35 per cent of the boys
and "Getting into arguments was listed by 28 per cent of the subjects
who responded. "Being watched by other people" was also an apparent
concern as indicated by the number of responses. Concerns registered by
TABLE 29
PER CMT OF 9TH AND 12TH GRADE BOYS AND GIRLS WHO CHECKED THE
ITEMS LISTED ON THE MOONEPS PROBLEM CHECK LIST
Area and Items
Social-Psychological Relations












Being made fun of
Being different
Wanting a more pleasing personality
Not getting along well with other people
Worrying how I impress people
Too easily led by other people
Lacking leadership ability
Slow in making friends
Being timid or shy
Feelings too easily hurt
Getting embarrassed too easily
Feeling inferior
Being critized by others
Being called "high hat" or stuck up
Being watched by other people
Being left out of things






























































































Wanting to be more popular
Disliking someone
Being disliked by someone
Avoiding someone I don't like
Sometimes acting childish or immature
Being to© envious or jealous
Speaking or acting without thinking
Feeling that nobody understands me
Finding it hard to talk about my troubles










































perceatages were "Finding it hard to talk about my troubles", and "No
one to tell my troubles to." The item of least importance to the boys
was "Feeling that nobody understands me."
Claiming the greatest concern of the largest percentage of the
12th grade girls in this investigation was the item, "Feelings too
easily hurt1!' "Worrying how I impress people"; "Sometimes acting childish
or immature"; and "Finding it hard to talk about my troubles"; "Having
feelings of extreme loneliness", "Being different", and "Wanting a more
pleasing personality" were the next items of greatest concern to the
12th grade girla.
The findings reveal that both 12th grade boys and girls listed as
concerns the items, "Wanting a more pleasing personality" and "Finding
it hard to talk about my troubles." Of least concern to both sexes was
"Feeling that nobody understands me." Of least concern to the girls was,
"Too easily led by other people", and "Not getting along with other
people."
Personal-Psychological Relations.--The data in Table 30 show, in
the area of Personal-Psychological Eelations, that 1*0 per cent of the
9th grade boys listed as their greatest problem, "Not taking some things
seriously enough." Thirty-six per cent were concerned with the
problem, "Losing my temper." Twenty-eight per cent of the boys
indicated great concern for the items, "Forgetting things"; "Trouble
making up my mind about things", and "Having bad luck." Other items of
concern were "Being careless"; "Afraid of making mistakes"; "Failing in
so many things I try to do." "Unhappy too much of the time", and "Not
having any fun." Of least importance to the 9th grade boys was "Too
easily moved to tears", and "Having memories of an unhappy childhood."
TABLE 30
PER CENT OF 9TB. MD 12TH GRADE BOYS MD GIRLS WHO CHECKED THE
. ITEMS LISTED ON THE.MOONET'S PROBLEM CHECKLIST.
irea and Item
Personal-Psychological Relations










Taking some things too seriously
Being nervous






Not taking somevtMngs seriously enough
Moodiness, having the blues
Trouble making up my mind about things
Afraid of making mistakes
Too easily discouraged
Sometimes wishing I'd never been born
Afraid to be left alone
Too easily moved to tears
Failing in so many things I try to do
Can't see the value of most things I do






























































































Being stubborn or obstinate i|.
Tending to exaggerate too much 8
Hairing bad luck 28
Mot having any fun 20
Lacking self-confidence I4
Too many personal problems 8
Having memories of an unhappy childhood 0
Bothered by bad dreams 8
Sometimes bothered by thought of insanity 8
































The 9th grade girls exemplified by the number of responses that
they had more problems in the area of Personal-Psychological Relations
than the 9th grade boys. One hundred eleven responses in this-area
were checked by the 9th grade boys and 118 by the 9th grade girls.
Forty per cent of the 9th grade listed as their greatest eoncern,
'•Failing in so many things I try to do." Thirty-six per cent of them
listed "Afraid of making mistakes'1 as the next greatest concern with
"Worrying11; "Losing my temper11! "Not taking some things seriously
enough", and ^Being stubborn or obstinate" as the next problems in
the order of frequency. Of least importance to the 9th grade girls
was "Moodiness, having the blues", and "Afraid to be left alone."
The 12th grade boys and girls listed two problems whose per
centage is indicative of apparent concern. For the boys"Taking some
thjbags too seriously", and "Not taking some things seriously enough"
were of equal concern. Forty-four per cent of the male students listed
the first item mentioned and the same for the second item. Forty
per cent of the girls listed the first item mentioned above as a con
cern to them. Forty-four per cent of them listed the item, "Trouble
making up my mind about things" as one of the major concerns. Sixty-
four per cent of the 12th grade female subjects checked "Worrying"
as their major problem. "Being nervous" and "Lacking self-confidence"
claimed the attention of 36 per cent of the 12th grade girls.
Courtship, Sex and Marriage.--Is indicated in Table 31 the
problems in the area of Courtship, Sex and Marriage were numerous.
These 9th grade male subjects in this study listed the item, "Wondering
if I'll find a suitable mate11 as their greatest problem of concern.
Thirty-two per cent of the boys checked "Not being allowed to have
TABLE 31
PER CENT OF 9TH AND 12TH GRADE BOYS AND GIRLS WHO CHECKED THE
ITEMS. LISTED ON THE MOONEY'S PROBLEM CHECK LIST
Area and Item
Courtship, Sex and Marriage










Awkward in making a date
Not mixing well with the opposite sex
Not being attractive to the opposite sex
Not being allowed to have dates
No suitable places to go on dates
Not knowing how to entertain on a date
Too few dates
Afraid of close contact with the op
posite sex
Embarrassed by talk about sex
Disappointed in a love affair
Girl friend
Boy friend
Deciding whether to go steady
Wondering if I'll find a suitable mate
Being in love
Loving someone who doesn't love me
Deciding whether I'm in love
Deciding whether to become engaged





















































































Courtship, Sex and Marriage




Per Cent Per Cent
Girls
Per Cent
Going with someone my family won't accept
Afraid of losing the one I love
Breaking up a love affair
Wondering how far to go with the op
posite sex
Wondering if I'll ever get married
Thinking too much about sex matters
Concerned over proper sex behavior
Finding it hard to control sex urges
Worried about sex diseases












































dates.11 "Girl friend" and "Loving someone who doesn't love me"
were listed as the next problems of greatest concern. Twenty-
eight per cent of the boys checked "No suitable places to go on
dates", and "Wondering if I'll ever get married" the third items of
concern. Of least concern to the 9th grade boys were the items,
"Afraid ©f close contact with the opposite sex"j "Boy friend"j and
"Deciding whether to become engaged."
For the 9th grade girls in this study, "Not being allowed to
have dates" held top priority on the list, followed by the item,
"Needing information about sex matfctEiil1* Forty per cent of the girls
checked the item just mentioned and hk per cent of them checked the
first item mentioned. Thirty-two per cent of the girls listed the
next items of concern as being, "Afraid of losing the one I love."
The items, "Deciding whether I'm in love and "Wondering how far to
go with the opposite sex" claimed the attention of 32 per cent of the 9th
grade girls. Twenty-four per cent of them indicated their concern by
checking the items "No suitable places to go on dates" and "Afraid of
close contact with the opposite sex."
As you will observe in the table according to the percentages
given that both the 9th grade girls and boys were greatly concerned
about the item, "Not being allowed to have dates" and "No suitable
places to go on dates." Contrary to the boys, the girls listed as one
of their concerns of importance, "Afraid of close contact with the op
posite sex. Both sexes were greatly concerned as to whether or not
they would find a suitable mate. Apparently more 9th grade boys had
problems in the area of Courtship, Sex and Marriage than did the 9th
grade girls. One-hundred and nine responses were recorded for the
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boys and 96 for the girls.
The 12th grade boys in this investigation checked the item,
"No suitable places to go on dates" of greatest concern to them,
twenty per cent of the boys checked the items, "Having dates11;
"(S.rl friend11} "Deciding whether to go steady"; "Thinking too much
about sex matters1'; "Finding it hard to control sex"; "Not being at*
tractive to the opposite sex11; "Jsmbarrassed by talk about sex"; and
"Boy friend."
The 12th grade girls, like the yth grade boys and girls and the
12th grade boys, listed "No suitable places to go on dates" as the item
of greatest concern* Sixty per cent of the 12th grade girls in this
study checked the item mentioned above. The items, "Wondering if I'll
find a suitable mate" and "Deciding whether I'm in love" were the next
two items with the highest percentages. Twenty per cent of the girls
listed "Having dates"; "Too few dates"; "Disappointed in a love affair";
"Deciding whether to become engaged", and "Concern over proper sex
behavior" as concerns also. Of least concern to the girls were the
problems, "Awkward in making a date"; "Girl friend" and "Worried about
sex disease."
Home and Family.—As Indicated in Table 32, the area; Home and
Family, appeared to be of some concern to both the yth grade girls and
boys in this investigation. The most apparent concerns to the 9th
grade boys were the items, "Parents not understanding me"; "Being treat
ed like a child at home"; "Being criticized by ray parents" and "Talking
back to my parents."
TABLE 32
Pffi CENT OF 9TH AND 12TH GRADE BOIS AND GIELS WHO CHECKED THE












Worried about a member of the family
Sickness in the family
Parents sacrificing too much for me
Parents not understanding me
Being treated like a child at home
lot living with my parents
Parents separated or divorced
Father or mother not living
Not having any fun with mother or dad
Feeling I don't really have a home
Being critized by my parents
Parents favoring a brother or sister
Mother
Father
Death in the family
Being an only child












































































Parents making too many decisions for me 12
Parents not trusting me 12
Wanting more freedom at home 12
Clash of opinions between me and my parents k
Talking back to my parents 20
Parents expecting too much of me 16
Wanting love and affection 8
Wish I had a different family background 8
Friends not welcomed at home 16
Family quarrels 12
Unable to discuss certain problems at home 0
Wanting to leave home 8
















































For the 9th grade girls, their greatest problem of concern was
"Parents not understanding me." Twenty-eight per cent of the girls
listed, "Parents not trusting me" and "Wanting more freedom at home"
as problems. Twenty-four per cent listed "Not telling parents
everything" as the next problem in the order of concern. Of least
concern were the items, ''Parents sacrificing too much for rae"j
"Mother"\ "Father", and 'Wanting to leave home."
The responses in this area for the 12th grade boys and girls
were even less than the responses made by the 9th grade boys and
girls. There were only seventy-seven responses by the boys and seventy-
six by the girls. The problem of greatest concern to the boys was,
"Parents not trusting me", which was indicated by 2U per cent of the
boys. "Unable to discuss certain problems at home1* received checks
by 22 per cent of the 12th grade boys. Of least concern to the boys
were the problems, "Father or mother not living"! "Being an only child"
and "Friends not welcomed at home.11
Forty-four per cent of th® 12th grade girls checked, "Worried
about a member of the family" as the problem of greatest concern in
the area of "Home and Farailjs" Twenty-four per cent of the girls listed,
"Barents sacrificing too much for me" and "Unable to discuss certain
problems at home" as the next two problems of greatest concern. The
majority of the items had relatively low percentages.
The findings reveal that in the data on the area, Home and Family,
some concern is manifested by all of the subjects in the investigation.
On the item, "Parents not understanding me" more concern is manifested
by the 9th grade girls than by any of the other groups. Ninth grade
girls and boys indicated this item as being a stronger concern than
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manifested by the 12th grade girls and boys. Of equal concern
to the 12th grade boys and girls was the item, "Unable to discuss
certain problems at home."
Morals and Religion: The area, Morals and Religion, had
ninety-five responses by the 9th grade boys. Thirty-two per cent of
the boys listed as their major problem in this area as being "Not
going to church often enough." "Parents oldfashioned in their ideas"
was the next problem that carried the next highest percentage. Twenty
per cent of the boys checked "Confused on some of my religious beliefs";
"Wanting to understand more about the Bible"; "Wondering what becomes
of people when they die"; "Can't forget some of the mistakes I've made",
and "Parents making me go to church."
Forty-eight per cent of the 9th grade girls checked "Can't forget
some mistakes I've made" as the problem of greatest concern, Thirty-
two per cent of the girls chedked "Want to feel close to God" as
their second major problem. "Parents old-fashioned in their ideas"
was third. Twenty-four per cent of the girls were concerned about
"Not living up to my ideal"; "Being tempted to cheat in class" and
"Being punished for something I didn't do." The concerns in this
area seem to have higher percentages in a number of areas for both the
9th grade boys and girls.
The 12th grade boys in this investigation checked as their
greatest problem "Can't forget some mistakes I've made." This problem
was checked by kO per cent of the 12th grade boys and lj.8 per cent of
the 12th grade girls. The next problems of concern to the 12th grade
boys in the order of frequency were the items "Sometimes not being as
TABLE 33
PER CENT OF 9TH AND 12TH GHADE BOTS AND GIRLS WHO CHECKED THE
ITEMS LISTED. ON THE MOONEY'S PROBLEM CHECK LIST
Area and Item
Morals and Religion









Not going to church often enough
Not living up to my ideal
Puzzled about the meaning of God
Doubting some of the religious
things I am told
Confused on some religious beliefs
Parents making me go to church
Disliking church services
Doubting the value of worship and prayer
Wanting to feel close to God
Affected by racial or religious prejudice
Wondering how to tell right from wrong
Confused on some moral questions
Parents old-fashioned in their ideas
Wanting to understand more about the
Bible
Wondering what becomes of people when
they die



































































9th Grade 12th Grade
Boys
Per Cent
Bothered by ideas of heaven and hell 8
Afraid God is going to punish me 16
Troubledby the bad things other kids do 8
Being tempted to cheat in classes 12
Sometimes lying with meaning to 20
Swearing, dirty stories 8
Having a certain bad habit 16
Being unable to break a bad habit 12
Lacking self-control k
Sometimes not being as honest as I
should be 20
Getting into trouble 16
Giving in to temptations 8
Having a troubled or guilty conscience k

















































honest as I should b@"j "Wanting to feel close to God"j "Not going
to church often enough" and "Having a certain bad Habit1.1 Of least
importance to the boys were the problems, "Parents making me go to
church" and "Disliking church services,"
As mentioned previously the major problem of concern to the
12th grade girls was, "Can't forget some mistakes I've made."
Forty-four per cent of the girls checked "Wanting to feel close t©
Qod" as their second major concern, and thirty- two per cent listed
"Not living up to my ideal" as their third concern. Like the 9th grade
boys and girls 2U per cent of the 12th grade girls listed "Parents
old-fashioned in their ideas" as a great concern, as well as, "Wonder
ing what becomes of people when they die", and "Sometimes lying with
out meaning too"j "Being unable to break a bad habit" and "Sometimes
not being as honest as X should be."
The data reveal that the 12th grade boys are concerned about the
problem of "Not attending church often enough" and of almost equal
concern to both the 12th grade girls and boys is the problem, "Not
living up to my ideal." "Wanting to feel close to God" was also
of equal concern to both 12th grade girls and boys. Of greatest concern
however was the item, "Can't forget some mistakes I've made." Of
least concern to both groups were the items, "Parents making me go
to church"; "Disliking church services", and "Doubting the value of
worship and prayer." These items were of least concern to the one
hundred subjects tested.
Adjustment to School.—The responses in the area of Adjustment t©
School were numerous. There were 283 by the 9th grade boys and 308
responses by the 9th grade girls. Table 3U reveals that the major
TABLE 3k
PER CENT OP °TH AND 12TH GRADE BOYS fflD GIRLS WHO CHECKED THE
ITEMS. LISTED OH THE .MDCKSI'S PROBLM CHECK. LIST
ent to School Work
Missing too many days of school
Being a grade behind in school
adjusting to a new school
Taking the wrong subjects
Not spending enough time in study
Not really interested in books
Unable to express myself well in words
vocabulary to limited
Trouble with oral reports
Afraid to speak up in class discussions
Not getting studies done on time
Not liking school
Not interested in some subjects
Can't keep my mind on my studies
Don't know how to study effectively
Trouble with mathematics
Weak in writing
Weak in spelling or graramer


















































































Adjustment to School Work









Trouble in organizing papers and reports






Just can't get some subjects
Not smart enough
Afraid of failing in school work














































concern for the 9th grade boys was "Not spending enough time in study."
Sixty per cent of the boys listed this as their greatest problem of
concern. Thirty-six per cent of the boys checked "Getting low grades'"
as the second problem of concern* "Being a grade behind11! "Afraid to
speak up in class discussions11; "Can't keep my mind on my studies";
"Trouble with mathematics" and "Worrying about grades" claimed the
attention of 32 per cent of the 9th grade boys for each of these items
checked. The next problems of great concern were "Trouble with oral
reports11, and "Not interested in some subjects.*1 Twenty-four per
cent of the students checked the problems, "Unable to express my
self in words"; "Not getting studies done on time11; "Worry about
examinations"; and "Afraid of failing in school work."
The 9th grade girls like the 9th grade boys were greatly con
cerned about, "Not spending enough time in study" and "Afraid to speak
up in class discussions." Forty-eight per cent of the girls checked
these two items. However, of even greater concern was the item,
"Worrying about grades." Fifty-six per cent of the girls checked this
item. "Worrying about examinations" was also a problem of concern. "
"Trouble with mathematics" posed a problem for kO per cent of the 9th
grade girls. Problems that claimed the attention of 1/6 and 1/5 of
the girls who responded in the order of frequency were, "Can't keep my
mind on my studies" and "Don't know how to study effectively."
The 12th grade boys, according to their responses, found the area
of "Adjustment to School Work" a problem area. There were 292 responses
in this area by the boys. The item of nighest frequency was "Not
spending enough time in study." Fifty six per cent of the 12th grade
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boys checked this item. Forty per cent of the boys checked the item,
"Unable to express myself well in words1' and "Worrying about examina
tions." The other problems manifested by the boys in the order of
frequency were, "Weak in spelling and grammer", "Trouble with
mathematics"! "Mot interested in some subjects"; "Don't know how to
study effectively" and "Worrying about grades." Of least concern to
the boys were "Missing too many days of school"; "Not liking School",
and "Wanting to quit school."
The twelfth grade girls expressed great concern about the
problems "Not spending enough time in study"; "Trouble with
mathematics", and "Worrying about grades." A limited vocabulary
posed a problem for 32 per cent of the 12th grade girls in this study.
"Not interested in some subjects"; "Trouble in organizing papers and
reports" and "Wot smart enough", were of equal concern to the girls.
Of least concern to the girls was the item, "Wanting to quit school.■
Both 12th grade boys and girls indicated great concern about the
item, "Not spending enough time in study." "Not interested in some
subjects" and "Worry about examinations" were items indicated as items
of gr@at concern by both groups. Of least concern to these subjects
was "Wanting to quit sehool."
The Future: Vocational and Educational.—Great Concern was ex
hibited by both the 9th and 12th grade groups in the area, The Future:
Vocational and Educational. Table 35 shows the item, "Choosing best
subjects to take next term" as the item of most concern to both the
9th grade boys and girls. Twenty-eight per cent of the 9th grade boys
wanted advice on, "What to do after high school," and 28 per cent
TAELE 35
PER CMT OP 9TB. AND 12TH GRADE BOYS AND GIRLS MHO CHECKED THE
ITEMS LISTS). QM THE MOONET'S.PROBLEM CHECK LIST
Area and Item
The Future: Vocational and Educational
9th Grade 12th Grade
Boys
Per Cent
Unable to enter desired vocation
Doubting the wisdom of my vocational choice
Needing to know my vocational abilities
Doubting I can get a job in my chosen
. vocation
Wanting advice on what to do after high
school
Needing to decide on an occupation
Needing to know more about occupations
Restless to get out of school and into
a job
Can't see that school work is doing me any
good
Want to be on my own
Choosing best subjects to take next terra
Choosing best subjects to prepare for
college
Choosing best subjects to prepare for a job
Getting needed training for a given occupa
tion


































































The Future: Vocational and Educational









Deciding whether or not to go to college
Needing to know more about college
Needing to decide on a particular college
Afraid I won't be admitted to a college
Afraid I'll never be able to go to college
Lacking training for a job
Lacking work experience
Afraid of unemployment after graduation
Doubting ability to handle a good job
Don't know how to look for a job
Not knowing what I really want
Needing to plan ahead for the future
Family opposing some of my plans
Afraid of the future






























































vere concerned about the item, "Need^ , to plan ahead for the future."
The next problems in the order of concern were, "Needing to know more
about occupations"; "Restless to get out of school and into a job",-
"Needing to know more about college",- "Lacking training for a job»jj
"Don't know how to look for a job", and "Not knowing what I really
want."
The 9th grade girls• majoir concern was like that of the 9th
grade boys, "Choosing best subjects to take next term." "Choosing
best subjects to prepare for a job" and "Needing to know more about
occupations" were the next two problems of greatest concern to the
girls. Twenty-four per cent of the girls checked the following items
as their third concerns: "Doubting I can get a job in my chosen
vocation", "Wanting advice on what to do after High School", "Weeding
to decide on an occupation", "Getting needed training for a given
fccupation", and "Doubting ability to handle a good job." Of little
concern to the girls was, "Doubting the wisdom of my vocation",-
"Wanting to be on my own", and "Afraid of the Future."
Both the 12th grade boys and girls checked ©f equal concern
"Needing to decide on an occupation." There were 390 responses to the
items in this area by the 12th grade boys and 21* responses by the 12th
grade girls. Both groups showed a very keen interest in this area.
From the responses checked, it is indicated that the 12th grade boys
showed keener interest than the 12th grade girls. 'Wanting to learn a
trade and concern about military service were next concerns in the order
of frequency. Thirty two per cent of the boys were concerned about,
"Wanting advice on what to do after high school", 28 per cent "Needing to
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plan ahead for the future. "Not knowing what I really want to do
was the second concern of the 12th grade girls, with "Needing to
know my vocational abilities" following. Keen interest was
manifested in "Wanting advice on what to do after high school",
"Choosing best subjects to prepare for a job", and "Deciding whether
or not to go to college."
Curriculum and Teaching Procedures.~Aceording to Table 36
which is the area of Curriculum and Teaching Procedures, the item,
"Lunch hour too short11 received the greatest number of checks. This
item was the concern of 32 per cent of the 9th grade boys who checked
this item. The other seven most persistent problems for the 9th grade
boys were, "Made to take subject I don't like"; "Teachers too hard
to understand"! "Too little freedom in class"; "Not enough good books
in the library"; "Too much work required in some subjects"} "Not get
ting personal help from teachers", and "Not enough school spirit."
"Having no suitable place to study at home"; "Classes too dull" and
"Teachers not considerate of students1 feelings" were problems of
significance also. Twenty per cent of the 9th grade boys indicated
these as problems.
There were only 97 responses in this area by the 9th grade girls.
The two greatest problems of concern to these girls were "Classes too
dull" and "Lunch hour too short." Twenty-four per cent of the 9th
grade girls checked "Family not understanding what I have to do in
school"; "So often restless in classes" and "Teachers not considerate
of student's feelings. The items, "Not enough school spirit" and
"Not enough discussion in classes" were of equal concern. Twenty
TABLE 36
PER GENT OF 9TH AND 12TE GRADE BOYS AND GIRLS MIO CHECKED THE
ITEMS, LISTED ON THE MOQNEY'S PROBLEM CHECK LIST
Area and Item
Curriculum and Teaching Procedures
Having no suitable place to study at
home
Family not understanding what I have
to do in school
Wanting subjects not offered by the
school
Made to take subjects I don't like
Subjects not related to everyday life
Textbooks too hard to understand
Teachers too hard to understand
So often feel restless in classes
Too little freedom in classes
Not enough discussion in classes
Not enough good books in the library
Too much work required in some subjects
Not allowed to take some subjects I want
Not getting along with a teacher























































































Teacher lacking personality k
Teacher lacking interests in students 12
Teachers not friendly to students 8
Not getting personal help from the teachers 2k
Teachers not practicing what the preach k
Too many poor teachers 8
Grades unfair as measures of ability 16
Unfair tests 16
School activities poorly organized 0
Students not given enough responsibility 8
Wot enough school spirit 2I4.
Lunch hour too short 32
Poor assemblies 8












































per cent of the girls checked these problems in each of these items.
Both the 9th grade girls and boys in the area of Curriculum
and Teaching Procedure listed, "Lunch hour too short" as their
greatest concern. More items in this area were checked by the 9th
grade boys than the 9th grade girls. Both boys and girls were con
cerned about the item, "Not enough school spirit."
Of the 12th grade boys who responded to this check list, their
five greatest concerns were the items, "So often feel restless in
classes", "Not enough discussion in classes"; "Not getting personal
help from the teachers"; "Unfair tests" and "Not enough school spirit."
Twenty-eight per cent of the 12th grade boys checked "Having no
suitable place to study at home" as a problem and the same per cent
of students checked the item, "Grades unfair as measures of ability"
as a problem. "Family not understanding what I have to do in school";
"Wanting subjects not offered by the school"; "Made to take subjects
I don't like"; "Lunch hour too short", and Teachers not considerate of
students1 feelings" were concerns expressed by 16 per cent of the
12th grade boys in this investigation. Of least importance to the
boys were the items, "Subjects not related to every day life"; "Text
books too hard to understand and "Teachers not friendly to students*"
Of the 12th grade girls who responded to the check list.Lin the
area of Curriculum and Teaching Procedure, 80 per cent of the girls
checked "Unfair tests" as their major problem, with UO per cent of
the girls checking "Grade unfair measures of ability." The other
pertinent problems in the order of frequency were "Teachers not practice
ing what they preach," "Teachers too hard to understand"; "Classes too
no
dull", "teachers not considerate of students' feelings." "Lunch
hour too short," "So often feel restless in classes"j "Too many
poor teachers", and "Not enough school spirit.
All of the items were checked by some of the 12th grade girls
and of least importance to them were the items "Subjects not related
to everyday life"} "Textbooks too hard to understand", and "Too
little freedom in ©lasses", "Wot enough good books in the Library"j
"School is too strict"? "School activity poorly organized", and
"Students not given enough responsibility."
All of the students showed a keen interest in the problems of
this area. The 9th grade boys checked 29 of the 30 items, the 9th
grade girls checked 26 of the 30 items, the 12th grade boys 2$ of
30 items, and the 12th grade girls cheeked all of the 30 items.
The 12th grade girls and boys indicated great concern about
the items "Unfair Test" and "Grades unfair as measures of ability."




Problem and methodology.—The problem involved in this study-
was to identify the educational and personal needs of a group of
fifty ninth grade students and fifty twelfth grade students at
Webster High School, Minden, Louisiana, and on the basis of these
needs, formulate objectives for a guidance program.
The problem was directed toward the following specific objectives
1. To ascertain the level of achievement of the
students on the basis of scores from the Iowa
Tests of Educational Development-Form Y-1960
edition-Test 1, Understanding of Basic Social
Concepts} Test 2, Background in the Natural
Sciencesj Test 3, Correctness of Expression;
Test U, Ability to do Quantitative Thinkingj
Test 5, Reading Social Studies; Test 6, Read
ing Natural Science? Test 7, Reading Literary
Materials; Test 8, General Vocabulary, and
Test 9, Use of Sources of Information.
2. To determine the students' potentialities for learning
as measured by the Differential Aptitude Test, Form A,
1959 edition-Verbal Reasoning} Numerical Ability}
Abstract Reasoning} Space Relations; Mechanical Reason
ing} Language Usage, Part I-Spelling} Part II-Sentences.
3. To assess the personal-soeial needs of the students as
revealed by the Mooney Problem Check list-Form H, 19$0
edition.
U. To formulate objectives for a proposed guidance program
based upon the assessed needs.
The subjects used in this study were divided into two groups. One
group was fifty ninth grade students and the other group included fifty
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twelfth grade students at Webster High School, MLnden, Louisiana. The
subjects were chosen by random sampling from a group of 227 students
classified as freshmen of the 1965 class and 10° students classified
as seniors of the 196$ class.
The two groups of students were tested with the Iowa Tests of
Educational Development and the Differential Aptitude Tests, The
Mooney Problem Check list was also administered to the subjects.
Educational needs were considered as a lack or deficit in a student's
development as revealed by the Iowa Tests of Educational Development
and the Differential Aptitude Tests. Personal-social needs were
determined according to the sex and grade level. Educational needs were
determined according to grade level.
Summary of related literature.—The literature surveyed revealed
that there are certain imperative needs of youth, and that these needs
may be considered as objectives for American education. The impera
tive needs of youth according to Willey and Andrew and the Implementation
Commission of the National Association of Secondary School Principals
ares Citizenship; Home and family life; Self-realization and use of
leisure^ Good healthj Consumer educations Tools of learning and work
experiences.
McDaniel feels that the needs of students arise from problems
encountered. A problem that is home-centered, school-centered, or
community-centered can cause a problem of behavior, which manifests it
self in a completely different setting.
Tolbert stresses the importance of not only an understanding of
the needs of the client, but also knowing the source of these needs.
Kuhlen believes that the characteristic needs of adolescents are
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the need for status and acceptance and an understanding of sex.
Goodenough believes that problems of youth are revealed in their
physical, emotional, and social characteristics and in their pattern of
behavior as observed day by day in many different situations.
Norton found that school problems had to do with choice of studies
or with academic difficulties. Watteriburg revealed that most frequent
nonschool problems concerned social relationships, home situations,
health conditions and personality characteristics. Observations from
Symonds• study revealed that the modern school curriculum, in contrast
to the curriculum of thirty or more years, has tried to meet the daily
life needs of young people, and suggest that the modern curriculum has
some success in accomplishing its purpose.
The study made by Lewis revealed that 339 boys and girls ranked
social, school and home life problems highest and religion lowest as
areas of concern for them. For girls, social problems ranked highest,
and for boys school problems ranked highest. Jones1 study pointed out
educational and social needs in terras of curriculum development.
Mollette in her study revealed that students problems varied according
to grade levels and sex.
The literature revealed further that the objectives of guidance
are to provide counseling service, to make data available to the
administration and to assist members of the school staff in their work
with pupils. Helpful suggestions were made by Humphrey, Traxler,
Chisholm and North in organizing a guidance program.
The statements made by authorities on pupil needs, the significant
research studies, the information relative to objectives and organization
of a guidance program have been quite helpful to the writer in identi
fying the needs of students and in formulating objectives as a basis
for a guidance program.
Findings.—The data obtained revealed the following:
Achievement Level-9th Grade.—Iowa Tests of Educational Development.
1. Ninety-five per cent of the 9tfa grade subjects scored
below the £oth percentile on the test, Understanding
Basic Social Concepts.
2. Eighty per cent of the students fell below the 5>Oth
percentile on the Correctness and Appropriateness of
Expression test.
3. Sixty-eight per cent scored below the jjOth percentile
in Quantitative Thinking.
k. On the test, Ability to Interpret Reading Material
in the Social Studies, twelve per cent of the students
scored above the 5Qth percentile.
5. Fifty-one per cent of the subjects scored above the 5>Oth
percentile on Reading idle Natural Science test.
6. Eighty per cent of the cases scored below the £Oth
percentile on the test, Reading of Literature.
7. Eighty per cent of the subjects scored below the £Oth
percentile on the General Vocabulary test.
6. On the test, Use of Sources, fifteen per cent fell
above the 5>Oth percentile.
Achievement Level-12th Grade.—The twelfth grade subjects of this
study obtained levels of achievement on the Iowa Tests of Educational
Development as follows:
1. Ninety per cent of the subjects fell below the 50th
percentile and 80 per cent of this group scored in
the first quartile on the test, Understanding Basic
Social Concepts.
2. Falling below the median score of the norming popula
tion was 80 per cent of the subjects who were
administered the test, Background in Natural Sciences.
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3. Eighty per cent of the students scored below
the f>Oth percentile on the Correctness and
Appropriateness of Expression test.
k. Eighty-eight per cent of the students fell
below the £oth percentile on the test,
Quantitative Thinking.
$. Eighty-eight per cent feU below the J>Oth percentile
on the test, Ability to Interpret Beading Material
in the Social Studies.
6. Ninety-four per cent of the subjects scored below
the £Oth percentile in Reading in the Natural
Sciences.
7. On the test, Reading of Literature, sixteen per
cent of the group scored above the J>Oth percentile.
8. Eighty-eight per cent of the subjects scored below
the £0th percentile on the General Vocabulary test.
9* Ninety-two per cent of the students scored below
the 50th percentile on Use of Sources.
The ninth grade subjects scored on the Differential Aptitude
Tests as follows:
1. Ninety-nine per cent of the 9th grade boys and
seventy-six per cent of the 9th grade girls
scored below the 5>0th percentile on the test,
Verbal Reasoning.
2. On the test, Numerical Ability, eighty-four per
cent of the boys and eighty-eight per cent of the
girls scored below the J>Oth percentile.
3. Eighty-eight per cent of the boys and ninety-four
per cent of the girls scored below the *>Oth per
centile on the test, Abstract Reasoning.
U. Eighty-four per cent of the 9th grade girls and
boys scored below the JjOth percentile on the
test, Space Relations.
5. On the test, Mechanical Reasoning, ninety-two
per cent of the boys and eighty-four per cent of
the girls scored below the 5>0th percentile.
6. Sixty-four per cent of the 9th grade boys and
sixty per cent of the 9th grade girls scored below
the 5>0th percentile on the Language Usage Test: Fart I.
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7* ISLghty per cent of the boys and ninety-two
per cent of the girls scored below the 50th
percentile on the test, Language Usage-Part II.
The tnelfth grade subjects scored on tne Differential Aptitude
Tests as follows.
1. Ninety per cant of the 12tn grade boys and
one-hundred per cent of the 12th grade girls
scored below the 50th percentile on the
Verbal Reasoning test.
2. On the test, Numerical Ability, eighty-four
per cent of the boys and ninety-two per
cent of the girls scored below the 50th per
centile.
3* ILghty per cent of the 12th grade boys and
eighty-two per cent of the 12th grade girls
scored below the 50th percentilw on the test,
Abstract Seasoning.
U. On the test, Space Relations, one-hundred per
cent of toe 12th grade boys and sixty-five
per cent of the 12th grade girls scored below
the 5otn p@rcentL.Le.
*>. Ninety-six per cent of the 12th grade male
subjects and ninety-three per cent of the
12tn grade female subjects scored below the
50th percentile on the test, Mechanical
Seasoning.
6. On the test, Language Usage-Part I, sixty per
cent or the boys and sixty-four per cent of
the girls scored below the 50th percentile.
7. Ninety-five per cent of the boys and ninety-six
per cent of the girls scored below the 50tn
percentile on the test, Language Usage-Part II.
Mooney Problem Check Lists.—Tfte problems that proved to be most
significant percentage wise were:
9th Grade Boys
1. Not spending enough time in study
2. Not strong and healthy as I should be
3* Too few fine elotues
U* wanting to learn how to dance
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9th Grade GLrls
1. Not being allowed to have dates
2. Mot spending enough time in study
3. Worrying about grades
U» Trouble in keeping a conversation going
5* Wanting more time to myself
6. Needing to decide on an occupation
7. .Afraid to speak up in class
12th Grade Boys
1. Wanting to improve myseli culturally
2. Worrying
3. Being underweight
k» Having to ask parents for money
5. Trouble with mathematics
6. Parents working too hard
7* Being unable to break a habit
12th Grade Girls
1. Worrying
2. Family worried about money
3* Trouble with mathematics
k* Parents working too hard
5. Having to ask parents for money
6. Not spending enough time in study
7. No suitable places to go on dates
8. Needing money for education after high school
9. Can't forget some mistakes I've made
Conclusions,—From the study the following conclusions may be
drawn:
1. Academic Performance
In spite of great variability in the performance of
this sample of ninth graders, as a group their achieve
ment level measured by the Iowa Tests of MucatLonal
Development, is consistently well below the average of
the noxmlng population on all tests of the battery. This
sample of twelfth graders also showed great variability
in their performance on the Iowa Tests of Educational
Development and consistently low level of achievement as
measured by the battery*
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2. Potential for School Learning
The ninth grade boys and girls of this sample
showed little potential for learning as learning potential
is measured by the Differential Aptitude Tests. The
variability in the performance of both boys and girls is
evident and sex differences are apparent on the tests of
Verbal Seasoning, Language Usage and Mechanical Reasoning.
Again, to the extent that potential for learning is
measured by the Differential Aptitude Tests, the boys and
girls who comprised the twelfth grade sample showed little
evidence of learning potential. In fact, their learning
potential was less than that of the ninth grade sample if
comparison is drawn between discrepancies on the average
scores of this sample and those of the norming population.
Great variability in the perfomance of both boys and girls
is evident; girls showed themselves to be superior to the
boys on the test of Verbal Reasoning, with 12th grade boys
showing superiority on the test of Mechanical Reasoning




(1) The male subjects according to the Mooney
Problem Check list showed the highest inci
dence of problems in the following areas:
(a) Adjustment to School Work
(b) Curriculum and Teaching Procedures
(c) Health and Physical Development
(d) Social and Recreational Activities
(ej finances, living Conditions and Jfeploy-
ment
(2J The percentage of problems checked by twelfth
grade boys tended to be generally higher than
the percentage of ninth grade boys.
(3) Although there seemed to be little difference
in the nature of problems reported by the two
groups, the percentage of twelfth graders re
porting ^Wanting to improve myself cultural
ly1', "Trouble keeping a conversation going11
and "Unable to express myself in words11 was




(1) In general more of the female subjects of
this sample tended to report problems than
did the male subjects*
(2) Bis females reported high problem incidence
in the following areas:
(a) Adjus-bnent to School Work
(b) Finances, Living Conditions and anploy-
ment
{c) Curriculum and Teaching Procedures
(d) Social-Psychological Relations
(e) Personal Psychological Relations
(f) Courtship, Sex, and Marriage
(g) Social and Recreational Activities
(h) Health and Physical Development
O) The ninth grade girls had fewer problems than
the 12th grade girls in all areas.
{k) The 12th grade girls listed more problems than
all of the subjects.
(5) The areas of least concern to both the 9th
and 12th grade subjects were the areas,
"Home and Family11 and "Morals and Religion."
U. In general the percentage of twelfth graders reporting
problems was higher than the percentage of ninth graders.
5. Problems involving "Finances-Living Conditions and imploy-
. mentwj "Adjustment to School Work11, and Curriculum and
Teaching Procedures", showed a sharp increase in the
percentage of 12th grade subjects affected.
}.--From the study the following implications may be
drawn:
1. Mucational Needs
a) Webster High School needs to provide instruction
for the subjects of this study on a level con
siderably lower than their actual grade placement.
b) JSirery area of academic need represented by the
Iowa Tests of Educational Development is obvious.
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c) To the extent that the aptitudes represented
by the Differential Aptitude Tests are school
learned, the educational needs in all of these
areas are alarming.
d) That the problem areas of "Adjustment and
School Work11 and "Curriculum and Teaching
Procedures" of the Mooney Problem Check List
registered the concerns of such a large per
cent of the sample permits these data to be
used as an incidence of educational needs.
e) That problems tend to increase from ninth grade
to twelfth grade suggests a weakness in the
tools of learning.
f) The occupational structure of current American
society makes every educational need simultaneous
ly a vocational need, hence the results of the
study portray definitive vocational needs.
2. Personal-Social Heeds
The fact that personal adjustment is accepted as in-
determinant of school learning gives additional signifi
cance to the findings from the Mooney Problem Check list.
a> It is possible that reported needs in such areas
as:
Health and Physical Development
(2) finances, Living Conditions and iSnployment
{3) Personal-Psychological Relations
(k) Social-Psychological Halations
(5) Courtship, Sex, and Marriage may be con
tributing indeterminately to the educational
needs revealed by the other instruments.
b) Conversely, it is even more plausible to suppose
that:
(1) Deficiencies on the Iowa Tests of Educational
Development and deficiency as indicated by
poor performance on the Differential Aptitude
Tests are largely responsible for problems
in "Adjustment to School Work" and somewhat
responsible for problems in the area of
"Curriculum and Teaching Procedures."
(2) Problems in the areas of "finances, Living
Conditions and ^nployment" and "Social and
Recreational Activities" attest to the need
121
for parental involvement and community
concern in the educational endeavors of
these subjects.
Recommendations.—Tne writer submits the following recommendations:
1. Taat a strong program of personal-social guidance be
made available to Webster High School students and to
tiie enrollees of the feeder schools.
2. That systematic plans be made to involve parents in
the education of their children.
3* That the community be surveyed for employment pos
sibilities to alleviate some of the financial needs.
U. That the guidance services be so structured that com
munity facilities be made available to supplement
school social and recreational outlets.
£• That Webster High School study its curricular offerings
as well as its curricular practices to foim a basis for
corrective as well as preventive measures.
6. That the feeder schools be informed of the results of
this study in order that they might evaluate their
curricular offerings and practices.
7. Tnat provisions be made for adequate individual counsel
ing at Webster High School to effectuate educational
and vocational guidance.
8. That provisions be made for adequate guidance of in
dividuals enrolled in the feeder schools to prevent or
reduce the likelihood of similar deficiences in future
subjects.
y. That counseling be made available to all so that
individual referrals for health services will be
facilitated.
10. That the following objectives be adopted by the guidance
committee of the Webster High School, Minden, Louisiana:
a) To assist pupils in educational adjustment and
planning
b) To organize how to study programs initiated in
the yth grade and continued throughout high
school
c) To endeavor to acquaint students with the
world of woric
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d) To collect more data on individual students
for counseling purposes
e) To encourage and help each student to become
self-directive
f) 1b motivate them to accept the responsibility
tnat is theirs in becoming self-directive
g) Tb provide group guidance and individual
counseling
h) Tb assist in the coordination of a health
program in an effort toward improved physical
health
1) Tb assist teachers in their attempts to under
stand student problems
3) Tb provide counseling service for pupils on
needs and problems of self-understandings
academic and social adjustment and educa
tional and vocational orientation.
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